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Abstract	  
 

	  
In the increasingly competitive world of Higher Education, academic staff are struggling to 
manage the familiar pressures of research and publication alongside the ever increasing 
challenges of 21st Century teaching. Working in environments and educational cultures, 
often vastly different from our own undergraduate experiences, university teaching staff 
require clear and tangible management support to ensure a quality student experience. 	  

At RMIT VIETNAM teaching staff are supported to undertake a Graduate Certificate of 
Tertiary Teaching and Learning (TT&L) designed to improve learning and teaching practice 
and to equip faculty to teach effectively in the contemporary Higher Education sector. The 
program provides opportunities for teachers to explore issues in tertiary learning and 
teaching, course design, assessment and creative problem solving in the context of current 
and emerging professional practice. Underpinning the course is a commitment to student-
centred learning.	  

This presentation describes the outcomes of a recent curriculum review of this program, and 
overviews the current pathways for faculty interested in developing or updating their skills in 
the foundations of tertiary practice, internationalisation of curriculum, using educational 
technology and undertaking teaching & learning focused research projects.  

(183 words)	  
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Introduction	  

As a higher education provider, RMIT considers that building a culture of academic 
excellence and achievement is fundamental to our sense of identity. Teaching excellence is 
one aspect of that. By “teaching excellence”, I mean the ability and keenness of teachers to 
understand their subject, how learners can be engaged with it, and teachers’ ability to make 
informed decisions about a wide array of options for teaching and learning. 	  

Teaching in our 21st century is stimulating and challenging. Mass access to education means 
that most faculty are expected to support a more diverse group of students than ever before in 
history. Learners also have particular expectations of education and its relationship with 
nation building, labour market needs and individual employability. Access to technological 
advances has led to different expectations about access to information resources and how 
they can be used. Not only is there an emphasis on lifelong learning, but emphasis also on 
individual tailoring through student centred learning and student self direction. Teaching staff 
need new and different skills today from those they could do with yesterday. Today’s skills 
may be inadequate for tomorrow so teachers need to keep learning. Teachers hold a different 
and somewhat lower socio-economic status than in yesteryears, and students are more willing 
to question you and your capacity and more demanding of a particular experience, value for 
money and so on.	  

The demands of 21st century teaching seem to be ever-escalating. Academic staff are 
working in environments and educational cultures often vastly different from our own 
undergraduate experiences. Not only that, in the competitive and globalising world of higher 
education, academic staff typically are expected to manage the familiar pressures of research, 
publication, fund raising and community service, in addition to their teaching. 	  

To assure teaching excellence and a high quality experience for our students, RMIT invests in 
clear and tangible professional support for our teachers’ teaching. RMIT has one of the 
longest histories of any Australian universities and has a long tradition of teacher training. 
Just like teaching faculty who have to adjust teaching practices to the changing demands and 
expectations of the times, RMIT, as an institution, has had to reflect on and adjust the way it 
provides support for teachers and teaching.	  

This paper will provide a short overview of the methods that RMIT in Vietnam uses currently 
to support excellence in teaching, and describe the philosophy that underpins the choices that 
have been made. Then it will focus on one particular post-graduate award program and a 
recent review of its curriculum. This program has been designed to nurture professional 
practices among our teaching staff, and establish a secure foundation upon which teachers 
can continue to collaborate in developing their excellence in teaching and learning in a 
sustainable way.	  

Overview of methods to support excellence in teaching	  

While the academic literature in the field of education would broadly agree that teachers need 
and deserve professional support, healthy debate exists about the most effective ways to 



	  
	  

provide that. Many authors and practitioners support models that attend to the development of 
teachers' understanding of learning, to their sense of voice, their judgement and their 
confidence to cultivate inner expertise as a basis for teaching and for judging outsider 
initiatives (eg. Dadds 1997). Models can be described along a spectrum related to the degree 
to which they increase the capacity for professional autonomy with respect to particular 
teaching techniques, broader curriculum design and implementation, and educational policy 
formation and reform (eg. Kennedy 2005). A review of recent education literature concluded 
that the following design features are important for professional development activities to 
have impact: 	  

“sufficient time based on topic complexity, the use of learning objectives, alignment with participants’ needs, 
demonstrations of desired behaviors, opportunities for participant practice, group discussions, pre-work and 
homework, active learning tasks that require cognitive processing, a participant-centered setting and follow-up 
support to promote transfer of learning.” (Lauer et al 2014 p. 207)	  

For excellence in teaching to be sustainable, teachers need to be positioned as professionals 
who can gather evidence about their teaching, use the evidence to inform their practice and 
seek positive impacts on students’ learning (eg. Wells 2014). Others have noted that excellent 
teaching and learning practice requires an architecture of enabling preconditions, such as the 
cultural-discursive, material-economic and social-political “arrangements that make 
particular practices possible” (eg.Edwards Groves & Ronnerman 2013. p. 139). This paper 
focusses on one particular offering that aims to position teaching staff as professionals 
wanting to ensure a quality student experience.	  

Academic staff are busy people, and teaching is only one of the things expected of them, so 
support is wanted just-in-time, and specific to context. Teachers often cannot easily organise 
time out so the learning needs to be largely on the job, or at least closely integrated with their 
regular teaching work. 	  

At RMIT a wide range of development opportunities are designed and offered to support 
excellence in teaching: a formal teaching qualification, new teacher induction and orientation, 
just in time short courses, individual coaching, and facilitated learning communities. There 
are annual awards to recognise, reward and celebrate outstanding teaching of various kinds. 
Performance management is the responsibility of the line management. Each teaching period, 
student feedback is gathered about each taught course, analysed and plans enacted for 
improvements in the next teaching period.	  

Our development philosophy is that teaching quality is developed collaboratively among 
teachers. Most teachers develop further and faster in collaboration and communities focussed 
on sharing skills, knowledge, experience, and practice and learning. This means building on 
successes and strengths, not a gap-filling model. It also suggests that the environment must 
enable teachers to share a common language about teaching, and encourage them to form 
collaborative groups, embrace newcomers into established groups, but also ensure they have 
tools for critical reflection not just developing group think.	  

The next part of this paper moves onto describing how one element of our professional 
development offering is serving these purposes. 	  



	  
	  

Rationale for re-development of the Graduate Certificate curriculum	  

At RMIT teaching staff can have paid time to undertake formal accredited studies about 
teaching higher education. Earlier, RMIT VIETNAM offered a Masters in Education degree 
but the demand for that has waned. More recently a Graduate Certificate of Tertiary Teaching 
and Learning (hereafter referred to just as ‘Grad Cert’) has been delivered. The benefit of 
offering an accredited program is that staff who study successfully to pass all courses 
graduate with a portable widely recognised qualification. 

This value of this sort of qualification is recognised by the Vietnamese Ministry of Education 
and Training in their call for all teachers in colleges and universities to obtain a certificate of 
teaching in higher education. The lack of education for faculty members about teaching and 
learning is widely recognised as a weak point in the Vietnamese Higher Education system 
(Harman & Nguyen 2010, Hayden & Lam 2010).	  

The Grad Cert has been offered in Vietnam for over a decade. Student feedback indicates that 
working full time and completing the coursework is very tiring. The time to attend the grad 
cert class is very hard to find, and on occasion the Grad Cert timetable clashes with the staff 
members’ own teaching timetable making it impossible to participate in Grad Cert classes. 
Nevertheless, there are still teachers who prefer to study towards a formal qualification i.e. 
get academic credit for their professional development activity and commitment. 
Furthermore, being an academic degree program, this program links professional practice to 
published academic concepts and frameworks so there is a shared language with which to 
continue to conversations about teaching development and teaching excellence.	  

Over time the number of courses offered in the Grad Cert was reduced making each single 
remaining course a more essential part of the whole. There was some turnover in the group of 
academic staff responsible for teaching the Grad Cert and divergences had emerged in 
approach and understandings of the overall program goals. Both teachers of the courses and 
the teacher-participants in the courses indicated that it was time to refresh the courses and 
ensure the overall alignment of the intended learning outcomes, assessments and learning 
activities for each course, and ensure the overall program was coherent and built to achieve 
its goals at the required post-graduate academic level. 	  

The renewed Graduate Certificate curriculum design	  

The renewed program was designed to equip faculty to teach effectively in the contemporary 
Higher Education sector. As a post graduate level program, it assumes the participants 
already have discipline expertise, but probably not formal education in teaching and learning. 
The target group is working academic staff and the program provides opportunities to explore 
issues in tertiary learning and teaching, course design, assessment and creative problem 
solving in the context of current and emerging professional practice. Successful completion 
of four courses, equivalent to one half year full time study, is required to graduate from the 
program. As a formal program, it is recognised elsewhere and graduates may transfer the 
credits for successfully completed studies.	  



	  
	  

The program goals of the renewed Graduate Certificate are to provide learning experiences 
which enable program participants to:	  
▪ Reflect critically on their own learning and teaching practice with an openness to 

continuously improving that practice;	  
▪ Work effectively in e-learning environments;	  
▪ Design, deliver and evaluate culturally inclusive learning experiences;	  
▪ Engage creatively with learning situations with a flexible approach to learning and 

teaching;	  
▪ See themselves as co-learners with their students as part of a life-long learning process of 

professional learning and development.	  
These goals were borne out of appreciation of the practical professional demands of teachers 
in higher education today. To achieve these goals, courses were re-designed to be more 
project-based and integrated with the regular teaching responsibilities of the participating 
academic staff, and for the final course to be a capstone that synthesised all the learning from 
the previous three courses. Underpinning the program design is a commitment to student-
centred learning.	  

 
In particular, the program has been designed to assist teachers to understand what it means to:	  
▪ Ensure flexible and useful learning opportunities for students;	  
▪ Integrate online learning to help achieve the learning goals effectively;	  
▪ Enable students to build a work-ready skill-set in a globalising environment; 	  
▪ Create stimulating and satisfying learning experiences for students.	  
	  
The four courses were designed accordingly, with the intent that the course delivery modelled 
the excellent teaching practices we expect the academics themselves to use when teaching. 
The assessment tasks were designed to be readily integrated with normal teaching work so 
assessment products could be used immediately on the job.	  

Curriculum content in the Graduate Certificate	  

The Graduate Certificate in Tertiary Learning and Teaching is comprised of four courses:	  

Tertiary Learning and Teaching Teaching at the tertiary level involves an appreciation of 
the learning and teaching process, as well as the development of capabilities in facilitating 
student learning, assessment and evaluation of these processes. The topics discussed in this 
course relate to participants’ experiences of tertiary teaching, with an emphasis on the way 
that students learn.  	  

Internationalising the Curriculum The knowledge-based global economy is expanding and 
building new networks for knowledge creation and producing corresponding changes to the 
choices learners have and make about their education and career. This course explores issues 
of how professional practice in teaching nowadays needs take into account globalization of 
communication, markets and services, cultural sensitivity and practices inclusive of various 
kinds of diversity.  	  



	  
	  

Technological Implications for Tertiary Learning and Teaching New technologies may 
be fun and in fashion, but teachers must use professional discretion to choose appropriate 
technologies that engage students with the target content, support collaborative learning, and 
lead to improved outcomes. Starting with fundamental principles of designing activities for 
learning, this course explores the possibilities to meaningfully blend the use of physical 
classrooms, online environments, and various learning technologies. 	  

Implementing Tertiary Learning and Teaching This course integrates and applies the 
learning outcomes from the foregoing three courses and emphasizes commitment to learning 
and teaching as a process of continuous improvement.  Each participant plans and undertakes 
an action research project designed to critically analyse, reflect on and improve their own 
approaches to student-centred learning.	  

 Sample tasks and assessments	  

To demonstrate the way the courses are designed to be integrated into regular teaching work, 
the next section will provide specific examples of assessments from the Grad Cert. 
Assessment tasks provide information with the following guidance: overview, goals, learning 
outcomes, grading criteria, guidance on structuring of written material.	  

The first example is the first piece of assessable work in the first course. The goal of this 
assignment is for the participants to demonstrate understanding of the relationship of learning 
outcomes, assessment and student centred learning activities (constructive alignment) through 
effective planning, implementation and reflection on a student centred lesson. Participants are 
told that is the goal and also told the learning outcomes that they are expected to demonstrate; 
i.e show that they each can:	  

● Design a student centred, constructively aligned lesson plan that meets the needs of students in a course 
that you teach	  

● Justify your planning in relation to learning and teaching theory	  
● Critically reflect on the effectiveness of the delivery of the lesson	  
● Critically reflect how you might modify your teaching practice	  

Detailed instructions are also given about how to approach the assignment. The three parts 
are explained in a short narrative that I have excluded here due to space limits. Then specific 
guidance is provided about how to structure the work:	  

Section 
Heading	   Section Content	  

Part A	  
500 words	  

● A coherent lesson plan that shows a clear relationship between the learning outcomes, student 
centred activities and assessment of the outcomes.	  

● The lesson plan timeframe should be 60-90 minutes.	  

Part B	  
1200 
words	  

● Clearly explain what you were trying to achieve through the design of the lesson plan.  Briefly 
contextualise the lesson in relation to the course, program and students. Make reference to 
readings and discussion on this course in relation to effective teaching practice Aspects you 
may consider include but need not cover all of the following: surface and deep learning, 
localisation of materials and activities, language issues.	  

Part C	  
500 words	  

● Report the peer observation on the lesson. 	  

Part two D	  
1200	  
words	  

● Reflect on the following parts of the lesson: the introduction, the review of previous learning, 
one or two student centred activities, the conclusion of the lesson. 	  

● Consider how effective each part was in relation to what you had planned, how students 



	  
	  

responded, any modifications you made, time management, feedback, how well students 
understood and met the learning outcomes. 	  

● Discuss what changes you might make to your teaching practice as a result of your reflection 
and the peer observation feedback.	  

Reference 
List	  

● Include a complete reference list using Harvard style citation to clearly identify any sources 
used. 	  

Appendix	  
● Attach a copy of the lesson plan and any other materials referenced if necessary, e.g. learning 

materials.	  
● Attach a copy of the peer observation feedback.	  

A rubric is also provided to show participants what is required at each grade level. This level 
of detail in the description of expectations we consider enables participants to make their own 
judgements about whether they are meeting the expectations of the course. 	  

 
Criterion	  

0-49 
Fail 
(NN)	  

50-59 
Pass 
(PA)	  

60-69 
Credit 
(CR)	  

70-79 
Distinction 

(DI)	  

80-100 
High 

Distinction 
(HD)	  

Lesson Plan	  

A coherent 
lesson plan of 
60-90 minutes 
demonstrates a 
clear 
relationship 
between the 
learning 
outcomes, 
student centred 
activities and 
assessment of 
the outcomes	  

Lesson plan is 
incomplete or does 
not adequately relate 
learning outcomes to 
student centred 
activities and 
assessment of 
learning outcomes.	  

	  

Lesson plan makes 
adequate links 
between learning 
outcomes, student 
centred activities 
and assessment of 
learning outcomes.	  

Lesson plan is 
structured and 
makes clear 
links between 
learning 
outcomes, 
student centred 
activities and 
assessment of 
learning 
outcomes.	  

Lesson plan 
demonstrates a 
sound 
understanding of 
constructive 
alignment with 
clearly articulated 
learning outcomes, 
well-chosen 
student centred 
activities and 
appropriate 
assessment 
activities.	  

Detailed, 
coherent lesson 
plan 
demonstrates 
excellent 
alignment of 
learning 
outcomes, 
student-centred 
learning 
activities and 
appropriate 
assessment 
activities.	  

Rationale for 
design of lesson 
plan is 
contextualised 
and explained, 
and reference is 
made to course 
material and 
discussion.	  

Little or inadequate 
understanding of 
underlying 
principles and 
professional practice 
in planning for 
student centred 
teaching is evident. 
Contextualisation of 
the lesson plan in 
relation to the 
course, program and 
students is 
incomplete. 
References to course 
materials and 
discussion are either 
absent or inadequate.	  

A basic 
understanding of 
principles and 
practice related to 
planning for student 
centred learning is 
demonstrated. 
Contextualisation of 
the lesson plan in 
relation to the 
course, program and 
students is 
attempted. Adequate 
references are made 
to support rationale.	  

A clear 
understanding 
of principles 
and practice 
related to 
planning for 
student centred 
learning is 
demonstrated. 
References to 
course materials 
and discussion 
are relevant 
included and 
justified.	  

A sound 
understanding of 
principles and 
practice related to 
planning for 
student centred 
learning and a 
capacity to relate 
these to course 
material and 
discussion is well 
articulated.	  

A sophisticated 
understanding 
of principles 
and practice 
related to 
planning for 
student centred 
learning, is 
supported by 
well- chosen 
examples from 
course 
materials and 
discussion. 	  



	  
	  

Critical 
reflection on 
effectiveness of 
the delivery of 
the lesson, 
including 
introduction, the 
review of 
previous 
learning, student 
centred 
activities, and 
the review of 
learning 
outcomes at the 
conclusion.	  

Reflection is 
incomplete or 
superficial.	  

Reflection addresses 
the required 
components, but 
lacks criticality.	  

Reflection 
demonstrates 
ability to 
analyse and 
evaluate the 
required 
components of 
the lesson 
delivery at a 
critical level.	  

Critical reflection 
clearly 
demonstrates a 
sound 
understanding of 
the underlying 
 principles of 
student centred 
teaching practice.	  

Reflection 
demonstrates a 
sophisticated 
level of critical 
thinking based 
on an in-depth 
understanding 
of underlying 
principles of 
student centred 
teaching 
practice.	  

Critical 
reflection on 
how teaching 
practice might 
be modified	  

	  

Reflection is 
inadequate and lacks 
essential 
understanding of 
student centred 
teaching practice.	  

Reflection offers 
satisfactory 
recommendations 
for improvement of 
teaching practice.	  

Critical 
reflection 
clearly 
demonstrates an 
ability to 
develop 
improvements 
to teaching 
practice. 	  

Critical reflection 
offers sound 
recommendations 
for modification of 
teaching practice.	  

Critical 
reflection 
demonstrates 
sophisticated, 
insight into 
how teaching 
practice can be 
improved.	  

Structure & 
Clarity	  

Assignment is 
presented as per 
structure 
guidelines; 
content is 
coherently 
communicated	  

Does not follow 
structure guidelines, 
is poorly presented 
or incoherently 
written.	  

Generally follows 
assignment structure 
guidelines, is 
coherent overall.	  
Coherent list of 
references.	  

Follows 
structure 
guidelines, is 
consistently 
coherent.	  
Coherent list of 
highly relevant 
references.	  

	  

Follows structure 
guidelines carefully 
& presents 
coherent written 
work of a good 
standard.	  

	  

Coherent list of 
highly relevant 
references well 
integrated into the 
text.	  

Follows 
structure 
guidelines 
carefully & 
presents well 
written, entirely 
coherent work 
of a high 
academic 
standard.	  

	  

Coherent list of 
highly relevant 
references well 
integrated into 
the text.	  

 	  

Another piece of the course design process, that is typically shared with the participants, is 
how the assessment pieces in a course collectively test the achievement of the intended 
learning outcomes (ILOs). Participants see tables like the one below for Internationalising the 
Curriculum:	  

Program Level Learning Outcomes/Major Assessment Tasks Matrix	  

Intended Learning Outcomes	  
a) Lead and manage own work and other team members or individuals within tertiary teaching contexts. 	  
b) Design effective learning outcomes, learning activities and assessment in tertiary teaching. 	  



	  
	  

c) Apply analytical decision making techniques to enhance student engagement and learning. 	  
d) Apply logical and critical thinking in resolving learning, teaching and supervisory issues in tertiary education contexts. 	  
e) Operate ethically and sensitively in international and intercultural educational contexts. 	  
f) Critically research, analyse and evaluate theoretical knowledge about approaches to learning responsive to diversity of 
learners. 	  
g) Communicate theoretical positions about teaching practice and effective student learning using educational discourses. 	  
.	  

ILOs	   a	   b	   c	   d	   e	   f	   g	  

Module 1:1 Annotated Bibliography	   	   	   	   	   	   X	   X	  

Module 1:2 Internationalisation & the Learner: Profile of Needs	   	   X	   X	   X	   X	   	   	  

Module 2:3 Evaluating Internationalisation in Context Task	   	   	   	   X	   X	   	   X	  

Module 2:4 Applying Internationalisation in Context Task	   X	   X	   X	   X	   X	   	   	  

	  

Academic integrity is a key value at RMIT so we are very clear that participants must avoid 
any plagiarism and follow appropriate academic referencing and citation guidelines. Links 
are provided to participants with full information how to ensure they meet these expectations 
that apply to everyone in our university.	  

So the participants know from the outset how they will be asked to demonstrate their 
learning, they are provide an assessment overview like the one that follows. This example is 
from the final course in the Grad Cert, and shows how this final course is a capstone, that 
integrates the learning from foregoing courses in the program. This final course requires 
participant to undertake an action research project. The example is shortened due to space 
considerations.	  

1. Course Commencement Task   (Compulsory, not assessed)                   	  

Undertake a brief reflective written task 	  

Objective: To identify personally or contextually relevant issues in teaching & learning for potential 
exploration during the course.	  

2. Assignment 1 (30%)	  

Part A: Presentation of an Action Research Plan (15%) & Part B: Peer feedback & critical dialogue (15%)                                                               	  

Part A	  Objective: To apply an action research framework to the articulation of an identified problem, 
suggested action and rationale. To orally present an action research plan in a format appropriate for 
engaging constructive peer feedback.	  

Instructions: Summarize:	  

§ The problem or area for improvement you have identified 
§ The outcomes of your engagement with the literature surrounding this area 
§ Your planned action & rationale 
§ Your plan for evaluating the outcomes of the action. 

 
Part B Objective: To engage in a collaborative and constructive dialogue across disciplines on issues in 
tertiary learning and teaching. To explore the application of an action research framework within multiple 
disciplines and contexts. 

3. Assignment 2 (30%)	  



	  
	  

Part A: Presentation of an Action Research Cycle (15%) & Part B: Peer feedback & critical dialogue (15%) 	  

Part A	  Objective: To communicate and disseminate outcomes of action research to peers in an 
appropriate forum for engaging constructive peer feedback. To identify areas where discussion or input 
from peers would be helpful in the development of your own perspective or viewpoint.	  

Instructions: Upload an overview of your action research cycle (after the action has been implemented), 
including:	  

§ A brief recap of your initial plan & rationale 
§ The action implemented & procedures involved in observing and tracking the action through 

implementation 
§ Your initial reflections and evaluation of the action 
§ Identification of points of doubt or uncertainty, on which you invite peer discussion or comment 

 Part B	  

Objective: To engage in a collaborative and constructive dialogue across disciplines on issues in tertiary 
learning and teaching. To explore the application of an action research framework within multiple 
disciplines and contexts.	  

4. Assignment 3 - Written Report: Action Research Cycle Review & Planning  (20%)	  

 Objective:  To communicate and disseminate initial outcomes and understandings gained from the 
implementation of action research cycle in written form. To demonstrate reflective and critically 
evaluative engagement with the action research process.	  

5. Discussion Board  (20%) 	  

 Objective: To interact with peers in dialogues that facilitate analysis of case study examples, evaluation 
of exemplars, responses to key readings and video content from weekly learning activities and the sharing 
of relevant resources.	  

Providing this level of detail and insight into the program and course intentions enables the 
participants to take control and use the course activities to serve their own teaching purposes 
while developing skills for excellent learning and teaching and gaining a post graduate 
academic award at the same time.  

Direction from here	  

Currently, the program is offered primarily to RMIT staff. Now the program is available 
online and delivery can be more flexible from the participant point of view. We already serve 
teaching staff in Australia and Vietnam in the same cohort.  Expansion of the offering, both 
in Vietnam and in other locations, is desirable so participants have the stimulation of direct 
discussion and exchange with other teachers in other higher education contexts. It is intended 
that the program will continue to be offered with some face-to-face meetings at RMIT 
Vietnam, but participants will be able to undertake the program fully on-line in other 
locations, or organise face to face meetings with peers and possibly a tutor where there are 
more than one participant enrolled.	  

While there is little doubt that a teaching qualification designed for higher education teachers 
is insufficient to assure excellence in teaching, it is a valuable building block, often essential 
at the foundation level. The Grad Cert fulfils the design features for professional development 



	  
	  

with positive impact. When the foundation also supports teaching faculty to join communities 
of practice, creatively innovate and try new methods, systematically reflect on their practice 
with an open mind and intent for continuous improvement, and see themselves as co-learners 
with their students as part of a life-long learning process of professional learning and 
development – then we definitely have a basis for excellence in teaching.	  

The leadership of the educational institution then needs to ensure that the organizational 
culture encourages, recognizes and rewards ongoing teacher collaborative capacity building 
to support student learning.	  
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