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1. INTRODUCTION 
• Blended learning model has been proved to be very 

“efficient” (Garrison, 2004; Handcock and Wong, 2012)  
many institutions have adopted it in their formal training.  

• Theories on models, principles to design as well as 
characteristics of a blended course are available, BUT very 
few reveal instructions on time allocation for web-based 
learning and in-class learning. 

• The pilot GENGEO in ULIS challenges what was asserted 
earlier that the ratio between traditional face-to-face and 
online delivery is not important (Hartman and Moskal, 2004) 

• This study aims at designing a more effective model of 
blended GENGEO course which also suggests a better frame 
of time allocation and content design between face-to-face 
and online learning and teaching.  
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2. Effective model of blended learning 

2.1. Components 

 



 

 

 

 

 

 

 

 

 

 
(Holden and Westfall, 2006) 

• face-to-face + online 
• employ positive attributes of 

each environment to + best 
use of resources  attain the 

instructional goal and 
learning objectives 

• the selection of a particular 
medium affects how the 
content is designed and 

delivered  make use of the 
positive attributes of that 

specific medium  
 

• classroom time: complex, 
broad, programmatic or 
new content as well as 
culture building, team 
building, networking 

activities or materials to be 
presented 

Woodall (2010) 
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2.2. Principles 
1/ LEARNERS DO MOST OF THE WORK, NOT TEACHERS.  

Some activities are student-led discussion; students find and discuss web 
resources; peer assistance and self-assessment 

2/ INTERACTIVITY IS THE KEY TO EFFECTIVE BLENDED LEARNING 

higher interaction and connection between teachers and learners  as well 
as among learners   

3/ ‘PRESENCE’ (physical presence, social, cognitive and teaching presence) 

- social presence : a community of learning,  

- cognitive presence =  teachers and learners construct meaning through 
discussion;  

-  teaching presence  = facilitation and direction of cognitive and social 
process for the realization of personally meaningful and educationally 
worthwhile learning outcomes 

Pelz (2004)  
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2.3. Characteristics 
• Visual: Visibility can be both teachers’ visibility during the course, such as timely 

return of assignment and feedback or communication via emails, or different 
visuals aids and media used in the course, for example, videos or photos. 

• Organized: both online and blended courses require high time management 
responsibility of learners, which leads to increased organization responsibility of 
the teachers   teachers include regular learners’ self-assessment, prepare 
syllabus and assignment due dates carefully, in addition to an orientation session 
of how to be successful on blended learning courses. 

• Compassionate: blended teachers should allow frequent communication with 
learners via emails, discussion forums, and they should show how much they care 
about learners’ personal progress by reminding them about upcoming events or 
deadlines or frequently discussing learners’ progress. 

• Analytical: teachers need to manage online learning assignment to ensure that 
students fulfill the assignments and achieving learning outcomes.  

• Leader-by-Example: teachers give good online learning and behavior such as 
model responsibility by returning assignments timely or model the right way 
learners should communicate online. 

(Savery, 2005) 
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3. Piloted GENGEO course in ULIS 

• General Geography of the United States and United Kingdom 
(GENGEO)  

• Offered in the form of face-to-face lecture-based sessions.  
• Four piloted blended GENGEO classes last semester which managed 

to recruit 104 students from Year 2 to Year 4.  
• Assessment: 2 quizzes, 2 reflective essays, 1 group presentation and 

1 final exam as assessment 
• The amount of information, mainly facts and figures of the 

American and British geography and culture, is rather large but 
quite manageable for students to take in 

  suitable for the blended approach which requires students to be 
independent and responsible for their own learning. As a result, of all 
the country studies subjects, GENGEO was chosen to be pilot as the 
first blended course in the faculty. 
 



Content 

1. Introduction 

2. Effective model of blended learning 

3. Piloted GENGEO course in ULIS 

4. Research design 

5. Research findings and discussions 

6. Conclusion 

7. References 

 



4. Research design 
• Four blended GENGEO classes were divided into two groups which used 

different time allocation – different time-shared portion between in-class 
and online 

• Aim to investigate the time and content appropriateness of these blended 
courses based on students’ view and feedback on their experience 
learning in the blended courses.  

• The first group (2 classes) is coded Group A with 50 students; the second 
group (2 classes) is Group B with 54 students.  

• The materials of which had been prepared and posted on the online 
platform (an e-learning platform of ULIS) however, were divided with 
some differences in terms of when and what to learn on online and face-
to-face sessions  

• After 15 weeks the students were asked to do survey questionnaire on 
their experience with the pilot blended GENGEO course (the questions in 
the questionnaire focus much on the students’ feedback on their 
experience – satisfaction and difficulties when taking the blended courses 
in order to improve the quality of the course and the students’ 
contentment with the course) 
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5.1. Satisfaction 

 
Chart 1. Findings on satisfaction and future course format desire 



5.2. Time allocation 
  
Figure 3. Time allocation A 

 
 Figure 4. Time allocation B 

 
Chart 2. Time allocation 



5.3. Content and activity scheme 

Figure 5. Content and activity 
scheme type A Figure 6. Content and activity 

scheme type B 



5.4. Learning activity preference 
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6. Conclusion 
- Although there are theories on models, principles and characteristics of an effective blended 
learning courses, recommendations on the design (allocation of time and content) in practice are 
not as available.  

-  A pilot GENGEO is a good and right start. 

- The findings from the pilot GENGEO suggest that in a blended content course 

• The face-to-face and online sessions should be at least equal; in-class sessions should account 
for at least 50% of the course time.  

• The majority of the face-to-face time should be prioritized for discussion rather than teachers 
delivering lectures.  

• The students preferred much more face-to-face discussion than what they did in the pilot 
course while they were content with a combination of in-class and online lectures. 

• Lecture notes, together with other reading materials, should be posted on the platform and 
made accessible in advance so that the students can access and prepare for the in-class 
discussions. 

• The face-to-face sessions should be bestrewn so that the teachers can help remind and 
reinforce learning strategies as well as motivate students in their self-paced learning sessions.  

• A better preparation of web-based sources in terms of quantity as well as quality, such as 
lecture notes, reading materials, videos, photos and maps in order to facilitate better the 
students’ self-paced learning. 



6. Conclusion (cont.) 
Recommendations to design better blended 
GENGEO course  
• In terms of time allocation, a future blended 

GENGEO will surely have equal share of time 
between face-to-face and web-based learning.  

• In terms of content and activities, most lecture 
notes and quizzes will be web-based while it is 
advisable that discussions be mainly held in class 
in order to support students’ better 
understanding of the content as well as to 
increase the interaction between lecturers and 
students. 
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