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Abstract
Role-play has long been considered as an effective tool for enhanced teaching and learning. Role-play simulation is an integral part of many training programs, and has been widely used in language classrooms to increase student interests, encourage their active involvement while boosting their social experience through interaction with the real world. This paper is drawn from personal experiences of teaching Interpreting for English majoring students at Danang College of Foreign Languages. It revisits the relevance of using role-play for students at a higher level of language competence. It signifies the importance of tailoring role-play and simulation to meet the requirements of delivering desired content and skills to improve students’ language proficiency while preparing students to take translation and interpreting assignments upon graduation. A number of role-play simulations are introduced and factors leading to the success of this approach, be they the design of the role-play, the role of the teacher as facilitator and the engagement of the participants, are then discussed and re-conceptualized.
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1. Introduction 
Foreign language teaching and learning has gained momentum, especially since Vietnam opened its door to the world, welcoming foreign investment, accelerating economic integration and promoting socio-cultural exchanges. For a robust and sustainable growth in the context as such, Vietnam is much in need of high quality human resources who are well qualified and skilled, and who are highly adaptable to the growing demands of the labor market. With English undoubtedly becoming the lingua franca in the globalized world, the training of English major undergraduates should take a more social approach, training students to meet the societal demands, engaging them with social dimensions, bringing them into connection with the outside world even inside classroom. 
It is widely accepted that the training of interpreters can only begin when learners already have mastery of both languages – source language (SL) and target language (TL). However, when learning interpreting as a language skill, learners often meet certain problems. Although the delivery of interpreting module is not given until the fifth of the eight-term program, many students are still struggling with their language proficiency - pre-requisite for translation and interpreting training - plus insufficient knowledge of the world around and important skills needed for interpreting (e.g. memorizing, note-taking, public speaking, presentation skills, etc.). 
	These challenges facilitate a need to move towards a more innovated teaching approach, taking students as active participants in the learning process. It is suggested that developing learning activities that integrate knowledge searching, skill practicing, and problem solving while promoting shared experience and social interaction are important to improve student learning. Role-play simulation can have a role to play and helps foster these skills.   
 
2. Teaching Interpreting at Danang College of Foreign Languages - An overview

Interpreting is an integral part of the undergraduate teaching syllabus for the English Department of Danang College of Foreign Languages. Together with its kindred counterpart – Translation, Interpreting constitutes the main component of the curriculum, totaling 32 out of 148 credits of the program. This signifies the importance of the module delivery while implying efforts to meet the growing expectations on the part of the teacher, and students, and of the society at large. 
The interpreting modules (i.e. Interpreting 1, 2, 3 and Advanced Interpreting) are delivered as core courses from the fifth throughout to the eighth term of the program. They are offered in parallel with Translation modules with the module of Translation Theory being the pre-requisite one. Every term week, students have between four and six periods of 50 minutes each of class time when they attend tutorials of interpreting and have a great amount of language and skill practice. These teaching hours are designed to improve students’ language proficiency and interpreting competence. 
The interpreting modules are designed to familiarize students with different types of interpretation that they may encounter upon taking interpreting assignments, ranging from sight, liaison, to consecutive and simultaneous interpreting (see Jones 1998). The amount of which type of interpreting is offered depends on the topics introduced, students’ proficiency, sources of audio or video materials, and also availability of guest speakers. Given the course materials designed for interpreting classes, a great sense of flexibility can be seen in how the class can be managed and what type of activities to be designed to meet those requirements of targeted skills. Ideally, students are required to be well-prepared before class, have access the Internet for topic-related materials, read intensively to build up their vocabulary, keep interpreting diary to track personal reflections on what students have learnt, what skills they have acquired, and any anxieties they have overcome. In other words, both teachers and students need to be well-prepared before class time for successful acting out class activities. 
Interpreting is, indeed, ‘a dynamic communication process’ that involves both ‘verbal and visual interaction’ between the speaker and the interpreter, and that requires “a command of linguistics, paralinguistic and interpersonal communication skills” (Ko 2006: 68). Therefore, in the course of interpreting training, students are required to learn and practice a number of skills and attributes needed for the job. These include high-level concentration, prioritizing information, analyzing speech, visualizing, memorizing, note-taking, code-switching, public speaking, presentation skills, and the list goes on. Mastery of these skills means better preparation for job interviews and future employment whereby a large amount of language competence is preferable, and where good communicative skills can be an advantage. Employers can look at students’ profile to check level of knowledge (general, cultural, behavioral), or cognitive level (attention, memory span, high level of thinking, summarizing), or personality traits (socializing, teambuilding), or communicative skills (presentation, public speaking, etc.) (see Jones 1998).   
Thus, teaching interpreting is to teach students the knowledge and skills needed for interpreting work. For the acquisition of the interpretive skills, students need full exposure to different communicative situations where good oral skills are essential. Students should, therefore, be provided with opportunities for good practice either independently or with peers. Task-based activities are necessary to bring students to the real ‘context of situation’ (Halliday 1985/1994) where the ability to switch into the culture of communication is important for students to tailor their language proficiency to fit in the two-way communication goals. Improving students’ general and cultural knowledge is indispensible in the task of transferring interpretive skills to students, since it enables students to be exposed to the WHAT through which they can improve the HOW. That is to say, training students the good techniques and skills, and appropriate manner of interpreting professionalism should be seen as the crux of all efforts made in teaching interpreting for university students. 
To achieve those ends the instructional materials have been designed and structured to embrace both theme and skill practice. Common themes for interpreting practice cover various aspects of life which students may encounter when taking the assignments upon graduation. These range from employment, education and learning, economic and political concerns, to environment, social dimensions, nutrition and healthcare, women’s rights, and so on. The coverage of different topic areas is to enrich students’ general knowledge and to improve their thematic vocabulary. The diversification of topics goes hand in hand with a variety of speaker’s accents in various interactional situations. Audio tapes and video clips are taken from different sources (e.g. VOA, BBC, CNN, Youtube, VTV, or are recorded from real-life events like conferences, workshops and seminars, and selected and revised to meet the student level of competence.  
It is important to note that teaching interpreting is more than a simple act of teaching segregated language skills of speaking, listening comprehension, vocabulary, presentation, or of cognitive competence like concentration, memorizing, visualizing, and note-taking. Rather, they should be intertwined and integrated in every interpreting session so that, together, they can help shape the students’ interpretive competence. In other words, these componential skills should be defined as the outputs targeted for every single act of interpreting delivery or practice by the teacher and the students, and be well stated in the teaching syllabus and in other learning activities taking place in or out of the classroom. For all these requirements to be realized, and for increased interests that teachers want to build in student’s learning, the design of appropriate teaching tools is deemed as important in creating a learning environment in which students wish to develop to their fullest extent. Now the focus goes to role-play simulation and how it is devised to enhance student learning of interpreting. 
3. Role-play simulation 
3.1 Role-play
Role-play has been widely used in language teaching and learning. As a model of teaching, role-play focuses on the social dimension of learning, and which considers collaboration in leaning as catalyst that stimulates student both intellectually and socially (Joyce & Weil 2000). As a pedagogical tool, role-play, as Liu and Ding describe, can “animate teaching and learning atmosphere, arouse the interests of learners, and make the language of acquisition impressive” (2009: 140). In this sense, role-play, if appropriately incorporated in the classroom, can add to variety of leaning, change of individual learning pace, and without doubt, increased opportunities for language production and practice (see Liu & Ding 2009). 
While role-play refers to ‘the acting out or the performance of a particular role’ (Oxford Dictionaries Online), simulation focuses on the dimension of ‘imitating the appearance or a character’ of that role. For the ease of this paper, the term ‘role-play simulation’ is used to refer to all teaching and learning activities that depend on role-playing and simulated reproduction. According to Wikipedia, role-play has been acknowledged as a powerful technique in face to face teaching, and with role-play simulation, students can take on roles of specific characters or organizations in ‘a contrived setting’, thus “build[ing] the first person experience in a safe and supportive environment”. In this way, role-play simulation is not only a pedagogical tool for enhanced student learning but also, as Schick (2008: 189) claims, an ‘interactional’ or ‘socialization practice’. In the words of Joyce and Weil (2000: 70): 
Through role playing, students can increase their abilities to recognize their own and other people’s feelings, they can acquire new behaviors for handling previously difficult situations, and they can improve their problem-solving skills.

The benefits of role-play simulation are thus manifolds. Firstly, it arouses the eagerness to learn and to explore among students. According to Poorman (2002), incorporating the experiential learning into the classroom can stimulate student interests in, and develop their understanding of, the topic to be learnt and the content areas to be covered. Secondly, role-playing through simulated practical exercises encourages active learning. More engagement means more interaction among students, allowing them to take risks and to learn from their mistakes. In this way, role-play simulation can help boost learning in a positive manner, thus reducing obstacles to learning like anxiety. Thirdly, learning through role-playing brings students to greater exposure of the real-life world, helping them to shape their knowledge and skills needed for their future world of work. The simulated exercises and practice provide students with first-hand experience of what might happen in their real working environment. Finally, students, through interaction, can develop their social skills and sharpen their emotional intelligence. They will learn to know their constraints while detecting their peers’ thinking and feelings to make proper adjustments that fit the communication context. This interactional experience will, indeed, enhance their interpersonal skills which are in need of students upon graduation. 
	3.2 Organizing Role-play Simulations 
	Role-play can be organized in different ways for different purposes. But the crux of this model is to create roles and assign students to perform these roles. Historical figures or characters in literary works, for example, can be role-played to re-produce the context, the setting, and hopefully draw students’ association and linkages of the past and the present. 
	Another approach for exercising role-play is to give students the freedom to make choices on what they want to perform. Lloyd (1998) suggested that students could learn to introduce a new topic to an audience, using their background knowledge plus new knowledge they can acquire from sources like newspapers, magazines, the Internet or others. As Schick (2008: 186) comments, ‘role-plays are generally more successful when they engage students’ interests: thus, facilitators often make an effort to use topics that are, for example, popular news topics that are easily understood by, as well as of interest to, most participants”. This is true in the sense that role-plays can be designed to foster student participation in contexts other than language classes. 
This approach, indeed, can be deployed for teaching interpreting whereby both content and skill practice are important and should be integrated. Also, role-play in this sense should not be treated as individual roles. Instead, roles can be assigned to groups, and sub-roles can be reassigned and negotiated among group members. 
  	There are often four phases involved in the task of designing role-play simulations.  
(1) Teacher’s preparation: The teacher gives students instructions on the what (i.e. topic content) and the how (i.e. procedural mechanism) of the role-play activity, clarifying on the requirements of the task, and expectations from the part of the teacher regarding language use, speech behavior, professional manner, etc. 
(2) Student’s preparation:  Students get prepared for the topical area suggested, reading extensively for background information, familiarizing themselves with topic-related terminology, assigning and taking roles assigned, organizing their role-play task, doing rehearsal and consulting their teacher if necessary, making decisions on the lay-out and the performance of the group members
(3) Role-play: students, individually or in groups, act out their performance in front of class, or at different settings in class with their classmates as audience or participants. 
(4) Evaluation: The teacher comments on how the role-play runs after it is acted, asking for feedback from both performers and audience, pinpointing to what they have learned, what they can improve, or anything they should do differently to make role-play a better learning experience.   

Now attention goes to how role-play simulation is applied and tailored for teaching interpreting at College of Foreign Languages, University of Danang

4. Role-play simulations in teaching Interpreting

From my experience of teaching interpreting at College of Foreign Languages, University of Danang, I have come to ascertain that role-play simulation is a very effective strategy for teaching interpreting. Therefore, efforts have been made to design role-play simulations, bringing real-life into classroom, and hopefully, creating an environment that I myself want to teach, and my students want to learn. These activities were first introduced in some interpreting training courses for more advanced learners - junior lecturers or translation and interpreting practitioners. They were then modified to meet the requirements of each interpreting module, and tailored in the way that they could be managed by both the teacher and the students. Interestingly, these simulations have now been expanded and duplicated in other classes, and become a way of learning and teaching interpreting for many teachers and students at the College, and further at other affiliated training centers.     
	Some common role-playing simulations designed for teaching interpreting to English major undergraduates are followed.  

[1] Mock Conference
[image: E:\DE TAI CAP BO\ROLE_PLAY\Illustration Images\Mock  delivery of speech.JPG]Preparation - Reports on a variety of common issues like the population development, environmental protection, climate change and mitigation issues, women’s rights, children’s rights, education, etc. are given to students beforehand, or students can have access to these different reports or speeches online relating to these issues. Students are asked to work in groups, with a group leader being appointed, and assignment of each task clarified on the part of students on who will do what – MC, speakers representing different parties, and one interpreter for each party. 
Acting out - The classroom is arranged U-shaped with some decorations on board or a welcoming PowerPoint screen showing the title of the conference. The acting out of each group may last between 20-30 minutes. Other students will act as audience, raising questions during the sessions or in the Q&A, 
Type of interpreting and skill practice - sight, consecutive, simultaneous (often whisper) interpretation; memorizing, note-taking, public speaking, presentation, problem solving, time management, question handling.  

[2] Talk Shows
Preparation - Suggested topics are given to students in advance to allow enough time for preparation. These topics are often controversial, which means that students can engage in the Q&A session and probe to the depth of an issue. These can be ‘poverty reduction’, ‘sexual education among teenagers’, ‘counteracting domestic violence’, ‘protecting women’s rights’, ‘widening access to higher education’, or ‘free medical care for all’. Another approach is to select some famous figures, or influential characters, and students can choose which role to take and go and research into the character profile to act as speakers later on. 
Acting out - Students representing different agencies, or NGOs (CARE, OXFAM, ILO, …) share their thoughts or views on a certain issue raised by the audience, and handle questions directly from the audience or collected and asked by the MC. One or two student interpreters at a time take turns to practice interpreting.  
Type of interpreting and skill practice - consecutive, simultaneous (often whisper) interpretation, note-taking, handling Q&A, balancing the situation, dealing with problems, public speaking, interpreting professionalism. 

[3] Being radio or TV broadcasters
[image: E:\DE TAI CAP BO\ROLE_PLAY\Illustration Images\Mock News Reporter.jpg]Preparation - Students are asked to compose news or bulletins on a certain topic often to introduce conferences or events which have taken place, or will take place with details of venue, time, participation, and central issues related. These are prepared out of class as homework, or right during the session whereby students are given around 20-30 minutes to work in pairs, or individually with the aid of the internet or access to library
Acting out - Students sitting face to face report the news with their pair-mate while the other pair-mate practices interpreting. They then change roles to work with other pair mates and challenge themselves with different news and contents. Some pairs can be asked to perform in front of class, and act out the role-play while the class audience observe and give feedback. Alternatively, the rest of the class can work in pairs, practicing simultaneous/whisper interpreting.  
Type of interpreting and skill practice - consecutive, simultaneous (often whisper) interpretation, balancing pace and tone, using eye contact, speaking in public, projecting voice, improving SL and TL fluency.

[4] Village Fair: This role-play simulation is useful in teaching interpreting which involves topics of culture, customs, and traditions. 
[image: E:\DE TAI CAP BO\ROLE_PLAY\Illustration Images\Sales Promotion.JPG]Preparation - Students are asked before the class to represent different geographical groups to introduce their local customs and traditions, specialties, village practices, with real-life objects and materials and costumes. In each group, there are both performers and interpreters. 
Acting out - Students display their local objects and materials, or decorations if there are any in their allocated zone, other class members will walk around the class, asking the ‘local people’ about their customs in English, and the interpreter will do their job, transferring what the ‘local man’ says into English, taking into account their local accent and behavior.  
Type of interpreting and skill practice - liaison, escort interpreting, interactional skills, dealing with culture-bound terms, coping with noise or disruptions, non-verbal communication, rehearsing the dual roles of interpreter and tour guide.  

[5] Being tour guide 
Preparation - This role-play simulation is analogous to the above. The only difference is that it is acted outside of class. 
Acting out - Students are asked to go acting out outside class: some pretend to be tourists, others take turn to be the guide. Alternatively, simulated situations are created in the classroom with shopping malls, information centers, and travel agencies, for example, to facilitate student-student interaction in mock real-life social settings. 
Type of interpreting and skill practice - Escort interpreting, socializing skills, interactional skills, coping with noise or disruptions, and voice projection. 

[6] Trade Fair
Preparation - This role-play simulation is similar to Village Fair. The only difference is that it requires more preparation, and the topic is more business-oriented. This role-play can be exercised well if students have already taken the Business Communication Module. For this role-play simulation, students are asked to work in groups, preparing to promote a new product or service, working on a poster or a PowerPoint presentation or bringing real-life materials in class for display.    
[image: E:\DE TAI CAP BO\ROLE_PLAY\Illustration Images\Interview.jpg]Acting out - Students hang their posters around the class, or display their products, or mount their exhibits at a stand, with some representatives introducing the new product or service in English, and one or two members doing the rendition into Vietnamese. Other group members walk around to see other posters, expressing interests, asking for additional product information in the mother tongue and the interpreter has to do their job. Freedom is given to students to switch roles, being the sales representative, the interpreter, and the customer.
Type of interpreting and skill practice - Liaison interpreting, socializing skills, presentation, public speaking, negotiating, questioning and answering techniques, problem solving.  

[7] Round Table 
Preparation - This role-play simulation is best if there are native speakers acting the role of an international organization (e.g. UNESCO, World Bank, VNAH, etc.) participating in the round table meeting. With the assigned role, each group gets prepared for the arguments to be presented to defend their views, ad may discuss among group members when it comes to negotiating or making compromises. 
[image: E:\DE TAI CAP BO\ROLE_PLAY\Illustration Images\INTERPRETING_STUDENTS\201109A0\26092011097.jpg]Acting out - Students representing different interest groups negotiate on a controversial issue, for example, ‘Should we pay traffic or hydraulic fees?’ or ‘Should education be free for all?’. Depending on what interest group they represent, the spokesperson of that group speaks, for example, in Vietnamese, with their own interpreter making the transference into English, and code-switching to their group members when questions or arguments come from the other partners
[image: E:\DE TAI CAP BO\ROLE_PLAY\Illustration Images\INTERPRETING_STUDENTS\201109A0\28092011112.jpg]Type of interpreting and skill practice - community interpreting, socializing skills,  memorizing, summarizing, public speaking, negotiating, questioning and answering techniques, problem solving, interpreting professionalism. 

It is important to note the important role of teacher as facilitator in putting these role-playing activities into practice. The teacher should create a supportive learning environment where students feel comfortable to reach beyond comfort zones to exercise their knowledge and skills in action. As Bambrough (1994) comments, rather than assigning roles which tell students what to do and how to behave, the teacher could create opportunities for behavior and leave students to sort out how to behave for themselves. By so doing, the teacher enables students to become autonomous practitioners taking good chances to practice and collaborate with other peers, and learn from interaction. By so doing, students feel encouraged to actively engage in their own learning, making choices of the content what they want to learn, shaping their experience, and learning in action or from acting out. 	
For these simulations to be successfully acted out, clear instructions from the teacher are essential before any act of role-playing. Students need clear instructions on the topic, the design of the simulation, the requirements of the task, and sometimes, modeling is necessary especially with the required manner of delivery for consecutive, simultaneous or whisper interpreting. The teacher should make sure all class members, given the level of their language proficiency, are actively engaged in the role-play task, and roles should be switched so that students can take different roles, exposing themselves to different learning experiences, developing their cognitive and emotional awareness in socialization while learning to improve their language competence and fluency even in their mother tongue. The evaluation or debriefing part after each role-play simulation provides opportunities for personal reflections on the part of both the teacher and the students. Without doubt, chances for students to critically reflect on their own experience either by self-assessment and/or peer-assessment (Gibbs 1999) can help develop the students’ critical thinking. The teacher’s comments should not be directed to mistakes or poor performance made by students; rather they should be constructive, eliciting ways of improvements especially on the manner of delivery, non-verbal communication, voice projection, and transferrable interpreting techniques.  
	Role-play simulations are thus familiar in most classes of interpreting at the College. They become a very interesting but inclusive playground for all learner practitioners. They bring in diversity in uniformity, taking into account every individual performer, providing them with meaningful experience through interacting with others. Simulation practice like this breathes life into every learning experience, forging links between the student and the outside world, creating a good playground for them to accumulate and practice the skills needed to become ‘life-long learners’ (Candy 2000). 
There are undoubtedly many problems arisen. First of all, some students are reluctant to cooperate when asked to perform in front of the class. These signs of anxiety should be noticed by the teacher, and adjustments to the role assigned to those students are necessary, making sure that their task is not very demanding. Encouraging them to read the broadcast news can be a good start before asking them to take the interpreting role. Another case in point is that students often encounter terminology problems during role-play simulation tasks, and feel like losing control of their performance. Some students may code switch with other team members for help using their mother tongue; others resort to a less face-threatening strategy, turning to their team members asking ‘what do you think?’ or ‘Can you handle this?’ in a much controlled manner. Also, there are situations when students went off the topic, and other team members or the team leader had to interrupt and squeeze in to handle the situation. These strategic interruptions through mock conferences, chat shows, interviews are very common, and students undoubtedly learn how to deal with problems and handle dilemmas in interaction. This again signifies the importance of shared learning, and performing in front of class or with peers via role-playing is, by all means, useful in helping students to learn about themselves, aware of their own strengths and weaknesses, thus learning to address them. As Reid (2009) notes, by recognizing struggles and achievements of their co-learners, students will learn to put their own performance into perspective. 

5. Conclusions 
Role-play is an effective pedagogical tool, and role-playing simulations have proven their relevance in the context of English language teaching in general and the teaching and learning of interpreting in particular. There are many elements that add to the success of these role-playing activities: the role of the teacher as facilitator, the design of role-playing task or simulation that is manageable to both the teacher and the students, and the active involvement of the students. The application of the different role-play simulations as introduced should take into consideration individual differences in language competence and behavior, the time allowed for adequate preparation, and the availability of the resources needed for the activities. It is believed that, these role-play simulations can be well used for teaching other language skills involving social interaction and for extra-curricular activities within or outside the school setting. 
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