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Abstract


Financial problems have oftentimes posed hindrances for students in learning English. Students from the Faculty of Psychology at the University of Surabaya (http://www.ubaya.ac.id) experience a financial problem which deters them  from taking English courses at Ubaya Language Center. The only way these students can learn English to improve their content subject literacy is through Self-Access Center – Ubaya Language Center in which they can learn any foreign languages including English for only USD 5 annually.  Based on the survey questionnaire distributed to students from the Faculty of Psychology, the researcher obtained preliminary information that they are willing to join Self-Access to improve their content subject literacy.  However, currently, the self-learning materials both on-line and off-line specifically tailored to those students have not been made available yet.  To realize this learning materials development, then, this research was conducted.


These qualitative research objectives were to conduct preliminary process to decide which content and academic vocabulary of psychology to include in on-line and off-line self-learning materials design and eventually, to develop self-learning materials based on the preliminary process results.  The preliminary process will be done through the subsequent procedures, first, selecting the most frequently used content and academic vocabulary from general, clinical, and industrial psychology and  second, assigning levels to vocabulary selected.  From there, then, the learning materials were drafted by employing the vocabulary previously selected and assigned. 
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Background to the Study 


The students from the Faculty of Psychology have to encounter English textbooks which are about 300-1,000 thick pages every semester.  Within one semester students will be required to deal with more than one psychology books – either required or optional ones.  Students helplessly juggle with the tasks assigned to them daily and translate their textbooks in order to gain comprehension.  Concurrently, English classes almost always remain a formal requirement and almost never move beyond that. Students only target  themselves to pass the exam. This is why students do not progress in their English knowledge.  


Materials for learning English are generally available for students from the Faculty of Engineering and the Faculty of Economics at nearby bookstores in Surabaya. Nevertheless, it is not so with English for Psychology.  English courses at Ubaya Language Center are provided yet only focus on General English for Communication needs.  Meanwhile, in order to request for private or semi private classes, students will have to reach deep in their pockets.


To overcome this barrier for students who are enthusiastic about learning yet hampered with financial difficulties, then, learning materials development to improve their English skills is viewed as necessary after long discussions with the students from the respective faculty and early questionnaire distribution on March 2012.  New materials for students to learn independently have not been made available due to the fact that the language teachers at Ubaya Language Center have been loaded with class teaching and center administration.  


What is urgently needed by the students at the moment based on the continuous observation is to improve their reading skills and vocabulary related to their textbooks reading.  Their high school English is totally helpless in this condition since it only focuses on general English without clear focus on what it will be used for later.  The curriculum highlight is on genre-based reading activities (such as narrative, spoof, exposition), some conversation topics, and extensive reading. 

Review of Related Literature 

1. Materials Development 


In developing the materials for self-access in the field of psychology, there are several terms the Language Center refers to.  First, the materials are a result of adoption with several adjustments.  Second, the materials are directly adopted from some sources since the sources have fulfilled the requirements of the contents a faculty or a study program or a department requires. Third, the materials are totally new and prepared by the materials developers themselves.  

2. Online and Offline Course Design 


For self-learning or self-access materials developed online, there are several conventions that must be taken into considerations. The contents in online version remain the same as the that in offline one; yet, there are some adjustments made 'using the standards checklist' (Vai and Sosulski, 189-195, 2011(some of which are inclusive in offline materials)), among which are:  'learning outcomes, ease of communication, pedagogical and organizational design, visual design, engaged learning, collaboration and community, assessment, feedback, evaluation and grading,  and eventually, ease of access'. 

3. Gradings of Materials 


The grading of the materials is focused on the ACTFL guidelines and the levels taken are, for the time being, novice-high, intermediate-mid, and advanced-mid.  This is to ensure the ease of the access to and revisions in the materials development for the materials developers.  

4. Types of Vocabulary 


Vocabulary is generally divided into four categories: (1) high-frequency or general service vocabulary, (2) academic vocabulary, (3) technical vocabulary and (4) low-frequency vocabulary. High-frequency words are the basic general service English words representing the high number of all the running words in all types of writing.  The General Service List by West's (1953) containing the most frequently – occurring 2,000 word families of English (3,372 word types) accounts for approximately 75% of the running words in non-fiction texts (Hwang, 1989) and around 90% of the running words in fiction (Hirsh, 1993). Academic vocabulary, also called sub-technical vocabulary (Cowan, 1974) or semi-technical vocabulary (Farrell, 1990) is a class of words between technical and non-technical words and usually with technical and non-technical implications. Technical words are the ones used in a specialized field and are considerably different from subject to subject. About 5% of the words in an academic text are made up of technical vocabulary, with each subject containing roughly 1,000 word families (Nation, 2001)  (http://e-flt.nus.edu.sg/).  These categories are not to be separately set in the self-access materials; yet, they are to be merged in all the texts presented (oral and written).  

5. Bloom's Taxonomy with Keywords (http://achieve.psdr3.org/bloom.html)


Bloom's taxonomy with its keywords plays a role in determining the levels of difficulty of questions constructed in the worksheets for self-access, especially the questions which are constructed by the materials developers themselves.

There are several stages in Bloom's Taxonomy which describes how the learners perceive things and  the types of questions lecturers should pose the learners with:   

Knowledge – Recall : Forming questions, which ask for facts to be recalled, is a type of thinking often classified as knowledge. At this level of thought the learner shows in some basic way knowledge of some basics. "Questions often start with words such as who, what, when, or where. The learner may be asked to match, list, recall, underline, pick, say, or show. At the knowledge level, it is easy to decide whether an answer is correct or incorrect."

Comprehension – Explain: The comprehension level of thinking shows that you understand what you have heard or read. Questions at this level ask the learner to restate something, rewrite, give an example, illustrate, define, summarize, or otherwise prove that the knowledge or basic facts have become internalized. Main idea questions, as well as vocabulary questions, which ask you to define or use the word, are at the comprehension level.  

Application – Use: The application level of thinking asks that knowledge be used in some way. The question may ask you to organize your facts, construct some model, draw or paint an example, collect data from reading or data, and/or demonstrate or dramatize an event.   

Analysis - Take Apart: The analysis level asks the learner to examine the facts, to classify, survey, experiment, categorize, or explore. For example, a list of problems faced by characters in a reading is analysis. Analysis questions can include take apart, analyze, categorize, compare, contrast, subdivide, classify, or outline.  

Synthesis - Make it new: The synthesis level of thinking asks your mind to play around with new information and form new images. The knowledge you received combines with what you already have to make a new connection. Some process words for synthesis are imagine, combine, role-play, compose, invent, predict, create, design, adapt, develop.  

Evaluation - Judge it: The evaluation level of thinking asks that you judge according to some standard. A question can ask you to identify an important criterion to complete a task, or ask that you rate something based upon a predetermined criterion.  

Methods of Research 

In this research, there were several topics selected to represent each semester (semesters 1 through 8) with their different emphases of discussions. The topics taken were as follows: 

1. General Psychology (covering all topics from semesters 1 through 8)

2. Social Psychology 

3. Consumer Behavior (Industrial Psychology)

4. Adult as Learners

5. Assessment 

6. Educational Psychology 

7. Motivating Students 


These seven topics are positioned as the self-learning materials themes from novice to advanced levels.  Inside these seven big or grand themes are smaller topics or discussion foci.  The designs of the materials are based on those big or small themes, and there are several reasons why themes are the bases of the designs.  First, through theme-based method, skills, vocabulary, and grammar areas students need to develop or to improve can be easily focused and modified.  Second, theme-based activities directly deal with the activation of the students' background knowledge.     


The groups of words (the General Service List/High-Frequency List, the Academic Word List (AWL), and the Technical Vocabulary) will be merging in the exercises.   Each theme format will be accompanied with the vocabulary lists to facilitate users in doing the exercises. In this case,  'the list of AWL with its 570 word families which is divided into 10 sublists' will appear (yet not necessarily all of them) merged within the texts presented in either oral or written formats alongside with the General Service and the Technical Vocabulary Lists. ' (http://www.englishvocabularyexercises.com/AWL/index.htm#what).  

Discussion 


The students from the Faculty of Psychology have to encounter English textbooks which are about 300-1,000 thick pages every semester.  Within one semester students will be required to deal with more than one psychology books – either required or optional ones.  Students helplessly juggle with the tasks assigned to them daily and translate their textbooks in order to gain comprehension.  Concurrently, English classes almost always remain a formal requirement and almost never move beyond that. Students only target  themselves to pass the exam. This is why students do not progress in their English knowledge.  


Materials for learning English are generally available for students from the Faculty of Engineering and the Faculty of Economics at nearby bookstores in Surabaya. Nevertheless, it is not so with English for Psychology.  English courses at Ubaya Language Center are provided yet only focus on General English for Communication needs.  Meanwhile, in order to request for private or semi private classes, students will have to reach deep in their pockets.


To overcome this barrier for students who are enthusiastic about learning yet hampered with financial difficulties, then, learning materials development to improve their English skills is viewed as necessary after long discussions with the students from the respective faculty and early questionnaire distribution on March 2012.  New materials for students to learn independently have not been made available due to the fact that the language teachers at Ubaya Language Center have been loaded with class teaching and center administration.  


What is urgently needed by the students at the moment based on the continuous observation is to improve their reading skills and vocabulary related to their textbooks reading.  Their high school English is totally helpless in this condition since it only focuses on general English without clear focus on what it will be used for later.  The curriculum highlight is on genre-based reading activities (such as narrative, spoof, exposition), some conversation topics, and extensive reading. 

Vocabulary and Reading 


To prepare the worksheets for the students, several themes from psychology were taken as samples.  This project will be under constant revision in order to improve the quality of the exercise.   The worksheets are classified under a number of levels – novice, intermediate-low, intermediate, intermediate-high, and advanced through their themes.  


The themes adopted from the general psychology chapters are as follows (covering the discussion from semesters 1 through 8): 

1. The Evolution of Psychology

2. The Research Enterprise in Psychology 

3. The Biological Bases of Behavior 

4. Sensation and Perception 

5. Variations in Consciousness 

6. Learning 

7. Human Memory 

8. Language and Thought

9. Intelligence and Psychological Testing

10. Motivation and Emotion

11. Human Development Across the Life Span

12. Personality: Theory, Research, and Assessment

13. Stress, Coping, and Health 

14. Psychological Disorders 

15. Treatment of Psychological Disorders 

16. Social Behavior 

Online and Offline Learning Materials Development 

Since the materials designed for Self-Access at Ubaya Language Center are for online and offline uses, there are several underlying differences.  Yet, basically, materials development should take the following considerations from the following different viewpoints (Graves, 2000, p 156) : 

Learners : 

1. make relevant to their experience and background

2. make relevant to their target needs (outside of class)

3. make relevant to their affective needs 

Learning: 

4. engage in discovery, problem solving, analysis

5. develop specific skills and strategies 

Language:

6. target relevant aspects (grammar, functions, vocabulary, etc.) 

7. integrate four skills of speaking, listening, reading, and writing

8. use/understand authentic texts

Social Context:

9. provide intercultural focus

10. develop critical social awareness 

Activity/Task Types: 

11. aim for authentic tasks

12. vary roles and groupings 

13. vary activities and purposes 

Materials: 

14. authentic (texts, realia)

15. varied (print, visuals, audio, etc.)


In developing the materials, the themes adopted from textbooks serve as the foundation.  Some exercises are adopted from the available ESL learning websites and they will  employ the vocabulary related to the themes. The themes are central since it is important to keep the materials focused on what the students' lecturers discuss in classrooms.  Activities selected are also to be kept as close as possible to reality to answer students' relevant needs.  


The materials grading employed to determine the levels of difficulty of the exercises derives from the ACTFL- American Council  for the Teaching of Foreign Languages (http://www.sil.org/lingualinks/languagelearning/otherresources/actflproficiencyguidelines/contents.htm) since these guidelines provide a detailed description of the kinds of communication functions, range of vocabulary, degree of accuracy and flexibility that learners of a language are able to control at different levels in each of the four major language skills (listening, speaking, reading and writing). These descriptions are useful in helping setting language learning goals, in planning learning activities and in evaluating proficiency.


Mostly students at the faculty of psychology at the University of Surabaya already know about the common basics of English though still they lack the applications.  This is due to their lacking interactions with the real settings of Engish use beyond the classrooms. Here are some examples of activities developed from the psychology textbook chapters related to levels (using Bloom's Taxonomy):     

	Chapter Themes
	Level
	Skill 

	Stress, Coping, 

and Health 
	Intermediate – Mid/High

http://elllo.org/english/0951/T954-Enam-Divorce.htm

	Listening

	
	http://www.eslfast.com/eslread/ss/s013.htm   -  Pleae Marry Me!
	Reading 



	
	Do you agree or disagree with the following statement?  There is nothing that young people can teach older people.  Use specific reasons and examples to support your position.  

Vocabulary to use : belittle, circumstances, self-esteem, disrespect
	Writing 

	
	Imagine that you are preparing for a trip.  You plan to be away from your home for a year.  In addition to clothing and personal care items, you can take one additional thing.  What would you take and why? Use specific reasons and details to support your your choice.

Vocabulary to use: well-being, threaten, suvival kit, survive
	Speaking 

	Motivation and Emotion 
	Advanced- Mid/High

http://www.elllo.org/english/0501/531-Eucharia-Drama.html
	Listening

	
	Millions of people in the United States are affected by eating disorders. More than 90% of those afflicted are adolescents or young adult women. Although all eating disorders share some common manifestations, anorexia nervosa, bulimia nervosa, and binge eating each have dis- tinctive symptoms and risks.

People who intentionally starve themselves (even while experiencing severe hunger pains) suffer from anorexia nervosa. The disorder, which usually begins around the time of puberty, involves extreme weight loss to at least 15% below the individual’s normal body weight. Many people with the disorder look emaciated but are convinced they are overweight. In patients with anorexia nervosa, starvation can damage vital organs such as the heart and brain. To protect itself, the body shifts into slow gear: Menstrual periods stop, blood pressure rates drop, and thyroid function slows. Excessive thirst and frequent urination may occur. Dehydration contributes to constipation, and reduced body fat leads to lowered body temperature and the inabil-

ity to withstand cold. Mild anemia, swollen joints, reduced muscle mass, and light-headedness also commonly occur in anorexia nervosa.

Anorexia nervosa sufferers can exhibit sud- den angry outbursts or become socially with- drawn. One in ten cases of anorexia nervosa leads to death from starvation, cardiac arrest, other medical complications, or suicide. Clinical depres- sion and anxiety place many individuals with eat- ing disorders at risk for suicidal behavior.

People with bulimia nervosa consume large amounts of food and then rid their bodies of the excess calories by vomiting, abusing laxatives or diuretics, taking enemas, or exercising obsessively. Some use a combination of all these forms of purging. Individuals with bulimia who use drugs to stimulate vomiting, bowel movements, or uri- nation may be in considerable danger, as this practice increases the risk of heart failure. Dieting heavily between episodes of binging and purging is common.

Because many individuals with bulimia binge and purge in secret and maintain normal or above normal body weight, they can often suc- cessfully hide their problem for years. But bulimia nervosa patients—even those of normal weight— can severely damage their bodies by frequent binge eating and purging. In rare instances, binge eating causes the stomach to rupture; purging may result in heart failure due to loss of vital minerals such as potassium. Vomiting can cause the esophagus to become inflamed and glands near the cheeks to become swollen. As in anorexia nervosa, bulimia may lead to irregular menstrual periods. Psycho- logical effects include compulsive stealing as well as possible indications of obsessive-compulsive disorder, an illness characterized by repetitive thoughts and behaviors. Obsessive-compulsive disorder can also accompany anorexia nervosa. As with anorexia nervosa, bulimia typically begins during adolescence. Eventually, half of those with anorexia nervosa will develop bulimia. The con- dition occurs most often in women but is also found in men.

Binge-eating disorder is found in about 2% of the general population. As many as one-third of this group are men. It also affects older women, though with less frequency. Recent research shows that binge-eating disorder occurs in about 30% of people participating in med- ically supervised weight-control programs. This disorder differs from bulimia because its suffer- ers do not purge. Individuals with binge-eating disorder feel that they lose control of themselves when eating. They eat large quantities of food and do not stop until they are uncomfortably full. Most sufferers are overweight or obese and have a history of weight fluctuations. As a result, they are prone to the serious medical problems associated with obesity, such as high cholesterol, high blood pressure, and diabetes. Obese indi- viduals also have a higher risk for gallbladder dis- ease, heart disease, and some types of cancer. Usually they have more difficulty losing weight and keeping it off than do people with other serious weight problems. Like anorexic and bulimic sufferers who exhibit psychological problems, individuals with binge-eating disorder have high rates of simultaneously occurring psy- chiatric illnesses, especially depression.

Questions : 

393. Fatalities occur in what percent of people with anorexia nervosa?

a. 2% b. 10% c. 15% d. 30%

394. Which of the following consequences do all the eating disorders mentioned in the passage have in common? a. heart ailments

b. stomach rupture c. swollen joints d. diabetes

395. According to the passage, people with binge- eating disorder are prone to all of the follow- ing EXCEPT a. loss of control.

b. depression. c. low blood pressure. d. high cholesterol.


	Reading

	
	Why do you think people fall in love? Tell us your reasons and examples.  

Vocabulary to use: adjust, airflow, complain, cruise, dashboard, ding, headliner, leather, vent, whistle 


	Writing 

	
	Recommend a book to a friend which has motivated you to do something inspiring. Tell us how the book has influenced you.  

Voacbulary to use : subjective feelings, elements of emotion, trigger, strengthen


	Speaking



The psychology themes picked involve useful vocabulary list which is from (1) high-frequency or general service vocabulary, (2) academic vocabulary, (3) technical vocabulary and (4) low-frequency vocabulary.  Students already learn the meanings of the technical vocabulary from their textbooks and in case their textbooks cannot explain clearly the basic concepts to the students, then, their lecturers take over the situations  to help students comprehend better the basic concepts in psychology.  


The objective of this material development is not to teach students about psychology, but to aid students in comprehending their textbooks and in communicating ideas of what they learn in English (in both oral and written responses). 


To go along with each level, question types are based on Bloom's Taxonomy Key Words which are divided into Knowledge-Recall, Comprehension-Explain, Application – Use, Analysis – Take Apart, Synthesis-Make It New, and eventually, Evaluation-Judge It.  


Based on McCarten's (2007), Corpus can tell materials developers about the following elements related to vocabulary items: 

a. Frequency: Which words and expressions are most frequent and which are rare

b. Differences in speaking and writing: Which vocabulary is more often spoken and which 

    is more often written

c. Contexts of use: The situations in which people use certain vocabulary

d. Collocation: Which words are often used together 

e. Grammatical patterns: How words and grammar combine to form patterns

f.  Strategic use of vocabulary: Which words and expressions are used to organize and 

    manage discourse


Through McCarten's principles, the classification of the vocabulary is, therefore, based on the themes  (i.e. contexts of use and strategic use of vocabulary) and how the materials developer select the vocabulary is determined by the written and oral texts especially in the reading and listening comprehension activities.  Yet, for speaking and writing activities, learners are provided with a set of limited vocabulary choices (this is done in order to ensure learner's using less commonly taught vocabulary – such as technical and non-technical vocabulary).  Therefore, it can be concluded that vocabulary selection is still limited by levelling.  At some levels, from intermediate-mid above, learners will begin to encounter greater number of academic vocabulary and are freer to express themselves due to their greater provision of vocabulary and reading activities.  


Nevertheless, it is still highly possible that learners go beyond the conventions – when they have very strong willingness to learn independently beyond the assigned plan.  The constraint with speaking activities in this case is the absence of speaking partner and this condition causes these activities to be handled by the tutors or materials developers available onsite to help learners execute speaking activities.   

Recommendations

It is discovered that levelling vocabulary cannot be constructed rigidly since there are possibly external factors influencing learners such as the learning independence and it is clear that learners may actually expand their discussions in both oral and written expressions beyond the assigned vocabulary to use.  
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