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Abstract:

Assessment is said to be one of the significant factors contributing to the process of evaluating educational efficiency (teaching and learning quality). In the context of Vietnam, classroom-based assessment has not been applied popularly. This paper aims to make a review on Vietnam educational assessment system, then discusses the significance, benefits and features of classroom –based assessment in theory. From this base, the paper puts forward some suggestions to the application of classroom-based assessment in teaching English to young learners in the context of Vietnam.
I. Introduction to Educational assessment system in Vietnam:

I.1  An overview of educational system in Vietnam:
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1.2 Current landscape of assessment in Vietnam Education system

In Vietnam education system now, it is said that there is little or no classroom-based assessment. Teachers have to follow guidelines and instructions from the ministry <= a centralized approach. Summative assessment mostly: 2 or 3 small quizzes, of which one can be written, the others written or spoken, 2 45-min tests, 1 end-term test for each semester. Enrichment courses on new approaches to classroom-based assessment is not very effective so far. Vietnam is still on an adaptation stage to CBA approach. Therefore, teachers have little awareness or low motivation towards  on-going assessment. In addition human nature is of a withdrawal to new ideas and things so does the teachers’

II. Classroom-based assessment:

Assessment is a “systematic process of gathering information about what a student knows, is able to do, and is learning to do” (Manitoba Education and Training, Reporting on Student Progress and Achievement 5). In other words, assessment is an integral part of instruction that enhances, empowers, and supports student learning and improvement. In order to guide students to the right track of learning, teachers are said to follow and keep meaningful assessment on the learners. 

Meaningful Assessment:

Meaningful assessment is highly recommended as it aims at formative assessment, which helps teachers know at what stage their students are, then teachers can design the right materials and learning strategies to the learners. The purpose of meaningful assessment is to inform instruction by providing information about student learning. This information can then be used to provide direction for planning further instruction. Therefore, assessment should occur in authentic contexts, not an ideal created one. In addition, assessment is not only for knowing students but also for guiding teachers.
From this point of view, “classroom-based assessment”, as a way to assess for learning, has been introduced widely in to many countries’ educational contexts, and contributed to the upgrading of learning performance.

Classroom-based assessment is a method of assessing student performance by measuring academic and/or behavioral progress while the student participates in a typical school learning situation. Classroom-based assessments can give the rater (teacher) the opportunity to assess performance while the student is in a comfortable learning environment. For many students who struggle with time-based exams or performance anxiety, a classroom-based assessment can be a more informative assessment.
According to the Resnicks (1992), “Assessments must be  designed so  that when teachers do the natural thing—that is, prepare their  students to perform well—they will exercise the kinds of abilities and develop the kinds of skills and knowledge that are the real goals of educational reform” (p. 59). Wiggins (1989) also stated similarly: “If tests determine what teachers actually teach and what students will study for—and they do—then the road to reform  is a straight but steep one: test those capacities and habits we think are essential, and  test them in context” (p. 41). From the opinions of Resnicks (1992) and Wiggins (1989), classroom – based assessment seems to help both teachers and learners yield the best educational results. This type of assessment is also known as informal assessment which is run throughout the whole school year. Therefore, it would help provide useful information that can help teachers to identify the individual strengths and weakness of each student. If teachers can know about their students well, they can look back on their teaching and learn how to improve it the next time in order to help students overcome weakness, reward them with opportunities to show their strengths.
What should teachers plan for their assessing learners?
In order to plan for assessing learners right in the teaching context at classroom, teachers are suggested to take up processes and strategies as follow: (see the Appendix)
From the basic features of classroom-based assessment as a helpful means to help students feel confident to share their work and talk about their progress, it can be said that students need to take active part in assessment. When students understand assessment criteria and procedures, and take ownership for assessing the quality, quantity, and processes of their own work, they develop self-assessment skills. The ultimate goal of assessment is to help develop independent, life-long learners who regularly monitor and assess their own progress. 
If a teacher would like to learn about classroom-based assessment, she/he should take into consideration some central ingredients in her/his practice:

· Collaborative: How can teacher include learners, colleagues, parents and others in the process
· Ongoing: 
How can teacher make sure my assessment is ongoing and integrated into teaching and learning

· Varied: 
Which tools will teacher use to ensure that assessment has variety?
· Evidenced: 
How will teacher collect and keep evidence? How will teacher use that evidence to maximum effect?

· Systematic: 
How will teacher make sure that the process is fully systematic, planned and structured, to be sure it is ongoing and fully effective?

In order to help teachers keep a variety of assessing tools in class, the paper introduces the list to follow:

	Monitor proficiency:

· Observation

· Objectives-referenced tests

· Conferences

· Journals

· Portfolios
· Standardized Test
	Understand styles and strategies:

· Conference

· Portfolios

· Observation

· Journals



	Know student interests and attitudes:
· Journals
· Conferences
· Observation
· Questionnaires
· Interviews
	Know students’ backgrounds

· Questionnaires

· Interviews

· Conferences

· Journals

	Know students’ perception of classroom:
· Journals

· Questionnaires

· Observation

· Conferences
	Develop students’ self assessment skills:
· Portfolios

· Conference

· Journals

· Questionnaires

	Encourage student ownership and responsibility:
· Portfolios

· Conferences

· Journals
	Encourage student involvement:
· Portfolios
· Conferences

· Journals


III.  A suggestion to the application of classroom-based assessment in teaching English in the context of Vietnam

As discussed before in the first part of the paper, classroom-based assessment is not very popular to English teachers in schools in Vietnam. Tests and exams are essential tools to evaluate students’ ability. However, it is agreed that tests and exams sometimes don’t reflect the wholesome potential and capability of students, especially ones who often feel tensed before exams. Therefore, a change in teacher’s awareness of using classroom-based assessment would bring about efficiency in both teaching and learning. Assessment lies in both teachers and learners. Teachers should take into account the context approach to analyze and collect information about learners, in order to use appropriate tools to assess learners:
· Improve teachers’ awareness of all aspects of context

· Plan and teach a lesson with the awareness of the unfolding context

· Evaluate and reflect on how to do the lesson different next time. Consider whether learners are getting what they need.

· Start the cycle again

Then, teacher should be aware of their role in assessment. In the classroom, teachers are the primary assessors of students. Teachers design assessment tools with two broad purposes: to collect information that will inform classroom instruction, and to monitor students’ progress toward achieving year-end learning outcomes. Teachers also assist students in developing self-monitoring and self-assessment skills and strategies. To do this effectively, teachers must ensure that students are involved in setting learning goals, developing action plans, and using assessment processes to monitor their achievement of goals. Teachers also create opportunities to celebrate their progress and successes.

Teachers learn about student learning and progress by regularly and systematically observing students in action, and by interacting with students during instruction. Because students’ knowledge, and many of their skills, strategies, and attitudes are internal processes, teachers gather data and make judgments based on observing and assessing students’ interactions, performances, and products or work samples. Teachers demonstrate that assessment is an essential part of learning. They model effective assessment strategies and include students in the development of assessment procedures.
In the context of Vietnam, while teachers are surrounded with centralized guidelines about tests and exams, it is not a smooth journey for them to be encouraged to use classroom-based assessment in their class. However, it should be accepted that using classroom-based assessment would be helpful to assess learners and stimulate students’ learning. If teachers are aware of this, they can themselves change their own class atmosphere of learning and assessing.
This paper would suggest teachers to start from small things. From their awareness to their actions. First, they should include some formative tools of assessment in 15 minute quizzes, midterm test or oral test…

There are different informal assessment tools for assessing various components of learning process. It is important to note that no single assessment will provide insight learning process that teachers need to know about. It is important to ask yourself: "What do I want to know about my students? What do I want to assess?" Teachers can develop a rich repertoire of assessment tools and use them ... to gather rich sources of evidence about how their kids are doing Observing the list of classroom-based assessment tools, the paper would focus on portfolios and conferences, the two main tools used popularly in CBA
Portfolios:

Portfolio is a collection of work that a learner has collected, selected, organized, reflected upon, and presented to show understanding and growth over time: “A purposeful collection of student work that illustrates efforts, progress, and achievement in one or more areas” (Paulson, Paulson & Meyer, 1991).  Additionally, a critical component of a portfolio is the combination of a learner's reflection on the individual pieces of work (often called "artifacts") as well as an overall reflection on the story that the portfolio tells.  


Reflective/formative learning portfolios have the potential to support a deeper level of engagement and self-awareness, making it easier for students to understand their own learning and to provide teachers and parents with a richer picture of what students know and are able to do, as well as their ongoing development.

The primary purposes for portfolios support both assessment of learning and assessment for learning (Stiggins, 2002). If we are to help learners create portfolios that truly support assessment for learning, then we need to look at strategies that help the learner tell a story of their own learning.  In the early 1990s, Pearl and Leon Paulson created a metaphor for portfolios as a tool to construct meaning. They stated, "The portfolio is a laboratory where students construct meaning from their accumulated experience." (Paulson & Paulson, 1991, p.5) They also pointed out that: A portfolio tells a story. It is the story of knowing. Knowing about things... Knowing oneself... Knowing an audience... Portfolios are students' own stories of what they know, why they believe they know it, and why others should be of the same opinion. A portfolio is opinion backed by fact... Students prove what they know with samples of their work.” (Paulson & Paulson, 1991, p.2)

Some suggestions for the use of portfolios for assessment:
· Teachers should encourage students to form a habit of keeping portfolios. 

· Teachers mainly decide what goes into the portfolios. However, it is essential that the children themselves are involved in choosing what goes in as well. At first teachers should choose with the student, modeling the reasons for the choice, then later the teacher can work with the students to come up with criteria for choosing what goes in. Each student should have a copy of these criteria, pasted into their portfolios. Criteria can be reviewed and updated as necessary.
An example list of criteria could be:

I enjoyed doing this

It looks nice

My teacher suggested it

It shows my English is getting better

I don’t have anything else like it in my portfolios

· When assessing students’ portfolios, teacher should input from the children by conferencing and having them choose which pieces of work stay in the portfolios for final assessment.
· Teachers should allow children to keep their portfolios confidential if they want. If anyone wants to view the portfolios, they should request permission.

· Portfolios involve parents in their children’s learning and assessment. The use of portfolios means that parents do become more involved. They will have a clearer picture of their child’s progress and they can also assist in the development of the portfolios.
· Teachers should naturally guide students to include their best works of their strengths and achievements.
· Teachers need a careful planning to set up a pilot system of portfolios assessment. Teachers may need to experiment with procedure at the beginning to see what works best in their teaching situation.
Conferencing:

Conferences are informal way of assessing learners in which students are encouraged to express themselves freely. This can be done on a one-to-one basic or in small groups of 4 or 5 children. One essentials misunderstanding of teachers is that conferencing’s main use is to assess speaking skills. It is also useful for assessing attitudes, learning styles, and extensive reading. Except for teacher’s purpose to assess speaking skill, conferencing can be done in the children’s mother tongue to allow them express freely when their ability of English is limited.
It is a better choice of the teacher for using conference with students at class time while others are getting on with other tasks. Conferences can be done with individuals or groups at the right time: at the beginning of the course, when a new students joins, before or after exams, at portfolio review time, if a specific problem occurs.
IV. Conclusion:
Assessment for Learning is the process of seeking and interpreting evidence for use by learners and their teachers to decide where the learners are in their learning, where they need to go and how best to get there. In implementing portfolios used as assessment for learning, artifacts are selected by students to tell the story of their learning. The portfolio and conferencing are maintained on an ongoing basis throughout a class, term or program. Portfolio and artifacts are reviewed with the learner and used to provide feedback to improve learning. The primary audience for a formative assessment is the student and often their parents in student-led conferences. The focus is on formative assessment: what are the learning needs in the future? How has the learner improved over previous work? When used for formative assessment, these types of portfolios and conferences have the potential to improve student self-esteem. 
In the context of Vietnam, it is suggested teachers of English should be the pioneers in using CBA in order to contribute to the campaign of wholesome changes in Vietnam educational system.
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Appendix:
                    Source: Assessing Young Language Learners, McKay, 2006
Stage 3: Monitoring


Recording evidence of achievement


Interpreting evidence obtained from an assessment


Revising teaching and learning plans


Sharing  findings with other teachers


Feedback to learners





Stage 4: Recording and dissemination





Recording and reporting progress toward NC


Formal Review for LEA or internal school purposes


Strategies for dissemination of formal review of learners





Stage 2: Implementation


Introducing the assessment (why, what, how)


Scaffolding during assessment activity


Learner self and peer monitoring


Feedback to learners (immediate)





Stage 1: Planning


Identifying the purpose for the assessment (why?)


Choosing the assessment activity (how)?


Preparing the learners for the assessment


Who chooses/decides for each of the above








