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Abstract

This article addresses the question of applying semantic and pragmatic knowledge that the Vietnamese students of English have acquired in their linguistic courses to dealing with questions in reading and listening tests of TOEFL iBT. The data will be collected from two sources: (1) the 3rd year students of English at the College of Foreign Languages (CFL), the University of Danang (UD), and (2) the material for the preparation of TOEFL iBT: Building skills for the TOEFL iBT, Developing skills for the TOEFL iBT and Mastering skills for the TOEFL iBT, Compass Publishing. Semantic facts about sense relations and pragmatic information about illocutionary forces along with discourse markers are used to clarify the techniques or tips in helping the 3rd year students as potential test takers to make the right choice. The article is expected to provide an initial list of techniques for guessing the meaning of new words in the test and deriving the relevant implication in some questions concerning the writer and speaker meaning in reading and listening passages.

Introduction

For the recent years, more and more Vietnamese students have taken tests of IELTS and TOEFL iBT to get certificate of English proficiency, especially in Danang where students from the colleges and universities, and even secondary schools, plan to study abroad. For the preparation of IELTS and TOEFL iBT, these students attend training courses at the college, English centers and private classes. They are trained to make use of strategies and tips in performing the tests effectively. Among these, the Vietnamese students of English at the College of Foreign Languages (CFL), The University of Danang (UD) can be considered the most potential test takers of IETS and TOEFL iBT with more advantages because they are majors in English to perform the skill of reading, listening, speaking and writing with more accuracy and fluency. What is more important, to sharpen the difference, the students of CFL study courses of Language theory such as morphology, semantics, pragmatics that can assist and facilitate their comprehending in performing the reading and listening tests. Unfortunately, more and more students at CFL get bored with the language courses where they find that the subjects are so abstract and it seems that there is a big bay between the theory and the practice. For one thing, these students cannot recognize the practical benefits in learning these language courses. For another thing, they can find nowhere to apply the linguistic knowledge to realize the language matters.

As a teacher of English at CFl, I observed that the material for the language courses lacks the interesting and practical examples to motivate the students to get more engaged. I also noticed that my students of private classes of TOEFL iBT rarely make use of what they have learned in language courses in performing TOEFL iBT tests and they have some difficulties in applying the strategies and getting aware of how they can make a right choice. From this observation, this article addresses the question of applying semantic and pragmatic knowledge that the Vietnamese students of English have acquired in their linguistic courses to dealing with questions in reading and listening tests of TOEFL iBT. In this article I try to answer two questions:

1) What is the student’s difficulties in applying linguistic knowledge to performing tests of TOEFL iBT?

2) What are the possible strategies to facilitate the student’s comprehending in the reading and listening tests?

In the scope of this article, I will not discuss all kinds of questions in the reading and listening tests. Also, not all the skills in these two tests are addressed. Instead, only questions of guessing the meaning of the word used in the context of the reading passage is dealt with. Regarding the listening skill, I will present my ideas about some aspects of discourse analysis that help the test takers have an effective note taking strategy to keep track of the speaker’s presentation.

The Study

Research Design

The subject for the study were third year students of English at CFl, UD (N = 20). These students have learned morphology and syntax at the fourth semester, semantics at the fifth semester and contrastive analysis at the sixth semester. They have worked with the material for the preparation of TOEFL iBT like North Star (45 periods) and all of them were my private class students of TOEFL iBT. 

To seek the information for the first question, I designed an interview to collect the information about the student’s perception of the role of linguistic knowledge in facilitating the student’s comprehending. Along with this, I had my students do the reading and listening practice tests and checked their strategies after they finished the practice tests. 

Below are the questions in the interview.

Interview:

1) Did you apply linguistic knowledge to this question?

If yes, what area of linguistic issues was referred to?

2) Why didn’t you choose this option?

3) Can explain why you choose this option?

4) What kind of diagram is used for your note taking?

      5) What kind of questions do you often use linguistic knowledge to figure out the answer?

      6) Do you think that the practice tests of TOEFL iBT should be embedded in the material of language courses as the illustration?


The second source of data for analysis is built from the collection of the questions about the meaning of the word used in the context of the reading passages, and the questions about the topic/main ideas of the listening passages. These questions were selected to make a diagnostic test to get the student’s feedbacks about how they actually performed their reading and listening skill. 

As stated above, these questions are made to check or test the student’s ability in comprehending the meaning of the speaker/writer’s utterance or sentence in the reading and listening practice test. Semantically, I assume that the comprehending of the meaning of the word used in the context of the sentence or utterance in the reading passages can be based on the reference to the semantic facts such as sense relations between words and sentences. Accordingly, I will refer to the semantic issues such as synonymy, antonymy, hyponymy and meronymy between words. These sense relations will be referred to highlight the lexical clues that serve as the manifestation of the meaning intended by the writer in the reading passages. 

Pragmatically, as for the interpretation of the speaker’s utterances in the listening passage for the students as test takers to have an effective note taking, I will deal with the communicative functions performed by the speakers as lecturers in presenting the lecture. This will look into how the lecturer organizes the information with a certain structure of lecture in such moves as introducing the topic or main ideas of the lecture, as presenting the main ideas with supporting details in the body of the lecture and how they recapitulate the main ideas and the conclusion or ending of the lecture. This task involves the investigation into the realizations and functions of the discourse markers used by the lecturer in presenting his/her speech. These discourse markers are assumed to help signal the lecturer’s intent through the illocutionary force of the utterances used in delivering the lecture.

In the comprehending process, one crucial point that should be factored into the comprehending of the writer/speaker message is that the meaning of the word in question is the one intended by the writer/speaker in the context of the passage. A word may have more than one sense, and the students have to take part in a comprehension process to decode and interpret the word used in context to achieve the most relevant interpretation of the meaning of the word in question. At the discourse level of the lecture in the listening practice test, the comprehension of the speaker’s sentences should be done with the reference to their communicative functions signaled by the discourse markers. 

To achieve this, the analysis of the meaning of the word and the message intended by the writer/speaker in the reading and listening passage should be based on the Presumption of Optimal Relevance of the Relevance Theory (Sperber and Wilson 1995, p. 270): 

· The ostensive stimulus is relevant enough for it to be worth the addressee's effort to process it. 

· The ostensive stimulus is the most relevant one compatible with the communicator's abilities and preferences. 

According to the “communicative principle of relevance” of this theory, by the act of making an utterance the speaker is conveying that what they have said will provide "cognitive effects" worthy of the processing effort required to find the meaning. In this way, every ostensive act of communication (that is the lexical "clues" that are explicitly conveyed when we speak/write) will look something like this:

1. The speaker purposefully gives a clue to the hearer, ("ostensifies"), as to what she wishes to communicate - that is a clue to his/her intention.

2. The hearer/reader infers the intention from the clue and the context-mediated information. The hearer must interpret the clue, taking into account the context, and surmise what the speaker intended to communicate.

For Sperber and Wilson, relevance is conceived as relative or subjective depending upon the state of knowledge of a hearer when they encounter an utterance, in particular ostensive-inferential communication. In this study, the state of knowledge of a student as hearer/reader may comprise of the linguistic knowledge and the encyclopedic knowledge or world knowledge. That is, in some cases of question, the students as test taker should call for his/her world knowledge to arrive at a logical/plausible conclusion about the meaning apart from his/her language knowledge. In the process of interpreting the clue to figure out the most relevant answer in the reading practice test, the student as test taker may entertain an assumption suggested by an option for a question that may interact or contradict another assumption suggested by another option, which results in an elimination of one of these options to yield a more plausible one that matches the expected answer.

A Qualitative Result

The data analysis of the student’s questionnaire and their actual performance of the diagnostic test (comprising the reading questions and the listening questions) revealed that the students as test takers experienced the following difficulties.

In reading practice test

To begin, I assume that the students as test takers should treat the word in question as a new one which requires him/her to base his/her analysis on the context of the reading to guess the meaning intended by the writer. The analysis shows that for some questions the students chose the option which shows the meaning of the word he/she has already known, i.e. the word whose meaning is familiar to him/her, not the expected one intended by the writer. Let’s consider the examples below.

[context] … Seventy percent of the people in Australia live in cities near the coasts. The middle of the country is nearly deserted.

Q: The word "deserted" in paragraph 1 is closest in meaning to 

(A) Dangerous

(B) Dry

(C) Empty

(D) old and falling down [Worcester, A., Bowerman, L. and Williamson E. (2006:24)
For this question, it is surprising that option (B) was the most choice of the students while the correct option (C) was only circled by 6 students. Obviously, option (B) is a good decoy to make the student get the association from the noun desert which means a large area which is always hot and dry.

[context] … We can learn a lot from the literature we choose to read. We can see what other people go through. We can understand what they know. This helps us understand ourselves and the world better.

Q: The word "see" in the passage is closest in
meaning to

(A) Understand

(B) look at

(C) notice 

(D) view 


[Worcester, A., Bowerman, L. and Williamson E. (2006:66)
For this question, 5 students were found to choose option (B), 3 chose option (C) and 2 marked option (D). Though the students who marked the correct choice outnumbered the ones who got wrong answers, it can be noticed that some students had the first and second association with the meaning of the word in question, irrespective of the fact that the verb see in this context was used with a cognitive meaning. 

[context] … Sometimes, it is necessary to use large numbers in science. But writing large numbers can be very time consuming. Large numbers can also take a lot of room on a page. Therefore, scientists came up with a shorthand form to write large numbers. This short way to write numbers is called scientific notation.

Q: The word "way" in paragraph 1 is closest in meaning to

(A) condition
(B) direction
(C) method
(D) path                                     [Worcester, A., Bowerman, L. and Williamson E. (2006:102)
As for this question, it is amazing that 4 students chose option (B) and 3 students chose option (D) though the first association of the word way should be (C) as mentioned in the dictionary, and the meaning of (B) and (D) is just the third and fourth association respectively.

[context] … There were also many satires. Satires are plays that make fun of someone or something in order to highlight a problem.
Q: The word "highlight" in paragraph 3 could rest be replaced by which of the following?

(A)  Mark
(B) Continue
(C) Show
(D) Brighten                            [Worcester, A., Bowerman, L. and Williamson E. (2006:94)
For this question, the result of data analysis shows that option (D) is the most attractive one to 6 students, second is option (A) to 4 students while none of them chose option (B). 

All in all, it is the habit of some students who circle the answers which show the meaning of the word which is familiar to them and their choice was triggered by the association that arises in their mind without considering the meaning of the word in context, or the association that matches the intended meaning of the writer. The more familiar the word is to the student, the more attractive an option can be to decoy those students who did not refer to the context of the sentence where the word in question was used.

In applying knowledge of Sense relations to understand the contextual meaning of the word in question

Synonymy


The examination of the data of the students’ actual performance and the following interview shows that some of them seemed to ignore the semantic knowledge about the semantic relations in the comprehending of the contextual meaning in the reading passage. Let’s consider the following examples.

[…] On level ground, you can go faster. Going uphill, you can go forward easily but not as quickly. On a very high hill, you can keep going but even more slowly 

Q: The word "level" is closest in meaning to

(A)
 bumpy

(B) slanted

(C)
 flat

(D)
 steep                                     [Worcester, A., Bowerman, L. and Williamson E. (2006:57)

In the context of the reading passage, we learn that you cannot go forward quickly when going and on a very hill you even go more slowly. The meaning of the word bumpy in option A shows that it is difficult for you to walk or drive on this surface. With option (B) and option (C) you can see the synonymy between uphill, very high hill and slanted, steep respectively. Relating these synonymous expressions we can cross out these two options. 

[…] The dancers are intense and passionate. Their movements express deep human emotions such as death and joy 

Q: Which of the following is closest in meaning to "emotions" as used in paragraph 1?

(A) Songs

(B) Sadness

(C) Desires

(D) Feelings                               [Worcester, A., Bowerman, L. and Williamson E. (2006:64)

In the context of this question, sadness is synonymously related to death; desire to joy and one of them is not sufficient to be the synonymous expression of emotion, i.e. only one of them cannot form the system of emotions. Accordingly, option (B) and option (C) are incorrect. Some students who chose (B) or (C) might think that sadness or desires alone could represent the meaning of emotions. 

Antonymy


Sometimes, the analysis of the meaning of the word in question should refer to the antonymy and seek the word of opposite meaning in the context of the reading passage so that the test takers can figure out the correct answer. Let’s consider the examples below.

[…] The strings are stretched across a pear-shaped box. Without this box, the strings would be very quiet. The box amplifies their sounds.

 Q: The word "amplifies" is closest in meaning to

(A)  makes shorter

(B)  makes quieter

(C)  makes sounds

(D)  makes louder                  [Worcester, A., Bowerman, L. and Williamson E. (2006:61)

From the context of the reading passage, we understand that with the box, the sounds would be different from those without the box, i.e. quiet. Simply put, with this box, the strings would be not quiet because the box amplifies their sounds. Therefore, the word quiet helps to form the semantic contrast between the meaning of the word amplify and that of quiet. Of course, there is another shorter way to get the correct answer. That is the help of encyclopedic knowledge that a box of guitar serves to make the sound louder.
 […] There are three basic types of clouds. Cumulus clouds are vertical. They look soft and puffy, like a ball of cotton. Stratus clouds are horizontal. They stretch out across the sky like a blanket. Cirrus clouds are so thin that sunlight passes right through them. They look like a feather or curl of hair.

Q: The word "vertical" in paragraph 1 is closest in meaning to

(A) lying down

(B) standing up

(C) sitting down
(D) 
bending over               [Worcester, A., Bowerman, L. and Williamson E. (2006: 100)]

The introduction helps us know that cumulus, stratus and cirrus are three basic types of clouds, which triggers the comparison of these types according to their appearance. To understand the meaning of the word “vertical” which shows the characteristic of cumulus, we should relate the meaning of this word to that of the word “horizontal” which also depicts the appearance of stratus. Some students failed to see this relation of the two contrasting characteristics of two different kinds of clouds. To make the matter worse, some even ignored the description of stratus cloud which functions to explain the word “horizontal”. The characteristic appearance “They stretch out across the sky like a blanket” can help to picture out the dimension of cumulus which appears in the opposite manner.  


Let’s consider another example below.
There are three main styles of poetry: lyric, narrative, and dramatic.

[…] A lyric poem is usually brief. It is a musical expression of one speaker's thoughts and feelings. […]

Narrative poetry is longer than lyric poetry. It uses verses to tell a story.

Q: The word "brief" in paragraph 2 could best be replaced by which of the following?

(A)
Long 

(B)
Difficult
C)
Short 
(D)
Beautiful          [Worcester, A., Bowerman, L. and Williamson E. (2006:11)]
From the context of the reading, we can see that the three main styles of poetry are presented in a contrastive manner. As compared with narrative poetry which is characteristically long, lyric poem is usually brief or short. There is not lexical or contextual clues to the guess that lyric poem is difficult or beautiful. 

[…] Sometimes, water covers most of the beach. Other times, the water recedes. The beach is then wider. We call this movement of the ocean waters "tides." High tide is when the water comes in and covers the beach. Low tide is when the water goes out.

Q: Which of the following is closest in meaning to the word "recedes" in paragraph 1 ?

(A) Goes out

(B) Covers

(C) Disappears

(D) Floods                         [Worcester, A., Bowerman, L. and Williamson E. (2006:120)]
From the reading context, we learn that tides are presented in a contrastive manner with such words as sometimes – other times, high tide – low tide, come in – go out. We learn that high tide, water comes in and covers the beach, and at low tide, water goes out. This can be related to the idea mentioned at the beginning: Sometimes, water covers most of the beach. Other times, the water recedes. Accordingly, when water comes in, it covers the beach and when water recedes and goes out at low tide.


In some other cases, such semantic knowledge as synonymy can help the guessing of meaning along with the semantic information about the deictic ingredients inherent in the words used in the reading passage. These deictic meanings help to shape the contrast between the words with opposite meaning in terms of deixis. Let’s consider the example below.

[…] The sun and the moon cause tides to rise and fall. Each has a force that pulls the Earth.
Q: The word "fall” in paragraph 2 means the same as

(A) Drop 

(B) autumn 

(C) come in 

(D) go out

According to the semantic features of the verbs come and go, the former presupposes an orientation toward the speaker while the latter signals an orientation away from the speaker. This contrasting orientation between come and go helps us see that when water rises it moves toward the speaker and we can see it. On the other hand, when water falls it moves away from the speaker and we can hardly see it. Also, we can see the relation when water falls at low tide, it goes out. Most students chose option (A) and could not see the contrast between option (C) and (D) and thus failed to get the correct answer.

Hyponymy/Hypernymy


The data analysis also reveals that some students as test takers failed to apply this knowledge to the interpretation of the meaning of the word used in the context of the reading passage. As we all know, in linguistics, a hyponym is a word or phrase whose sense is included within that of another word, its hypernym. In simpler terms, hyponymy is a type-of relationship between a hyponym and its hypernym. For example, scarlet, vermilion, carmine, and crimson are all hyponyms of red (their hypernym), which is, in turn, a hyponym of colour. This can be represented in the following diagram.


                                               red
         hypernym



                        scarlet          vermilion            carmine      crimson      hyponym

Let’s consider the examples (to be reanalyzed) below.

[…] The dancers are intense and passionate. Their movements express deep human emotions such as death and joy 

Q: Which of the following is closest in meaning to "emotions" as used in paragraph 1?

(A) Songs
(B) Sadness
(C) Desires
(D) Feelings                       [Worcester, A., Bowerman, L. and Williamson E. (2006:64)]
We learn that the meaning of sadness and desires are closely related to that of death and joy which are two forms or states of emotions. Thus it is accepted that sadness and joy can be two hyponyms of the hypernyms emotions. However, some students chose either (B) sadness or (C) desires, each of which alone cannot represent the meaning of emotions. In this case, option (D) feelings is the correct choice.  

[…] In the beginning of the 1800s, they began trading for metal ornaments and learning to work iron. Some years later, in about 1870, they began learning how Mexican people crafted items from silver. They too began this practice. The first silver they used for making their own ornamental items, such as necklaces and bracelets, came from American silver dollars.

Q: The word "ornaments" in paragraph 1 is closest in meaning to

(A) dishes

(B) coins

(C) decorations

(D) tools                                  [Worcester, A., Bowerman, L. and Williamson E. (2006: 48)]
In this example, we can see that the words necklaces and bracelets are the hyponyms of the word ornaments. The expression such as introduces necklaces and bracelets, which are the decoration as the ornamental items. Though most students can get the correct answer, they failed to give explanation and point out the semantic relation between the contextual clue and the word in question. 

[…] Try varying the tone of your voice and the speed of your speaking

Q: The word "varying" could best be replaced by which of the following?

(A) Raising

(B) Altering

(C) Lowering  

(D) Dropping                     [Worcester, A., Bowerman, L. and Williamson E. (2006:54)]

For this question, we found that some students chose either option (A) raising or option (C) and it is obvious that these students did not realize that raising and lowering are just hyponyms of the superordinate or hypernym varying. Only one of them cannot form the system of varying whereas option (C) altering matches the answer of this question. As for option (D) drop cannot collocate with the tone.

A first aid bag with treatment for cuts should always be prepared and taken. It should also have medicine for bug bites, pain, and other maladies.

Q: The word "maladies" is closest in meaning to

(A) female mosquitoes

(B) vitamins

(C) hurt women  

(D) health problems                   [Worcester, A., Bowerman, L. and Williamson E. (2006:31)]

The writer’s listing of the problems that a traveler in the wilderness may experience the use of and other X helps us see that these health problems are examples of maladies, and eliminate incorrect answers as in option (A) female mosquitoes, option (B) vitamins and option (C) hurt women because these are not the sisters of each member that belongs to health problems or maladies.

In listening practice test


The analysis of the student’s feedbacks in performing the listening practice tests shows that these students had difficulties in note taking concerning the structure of the lecture. Specifically, some students could not identify the topic or main ideas of the lecture, and those who can do this had difficulties identifying the organization of the information that shows how the lecture may develop. For the fact that the test takers are required to finish listening to the passage before the questions are displayed on the screen, their note taking plays the crucial role in collecting the information for the questions. 


Some listening passages are extracts of the lecture that is organized with the part - whole structure where some facts or ideas are related to each other in a way that looks like the semantic relation of holonymy or meronymy. In this sense, some facts can be treated like the meronyms and some others the holonyms. Let’s consider the following example.

M: We know that Ludwig van Beethoven was born in 1770 in

Bonn, Germany, but we are uncertain of the month. Beethoven

wrote hundreds of songs. One of his most famous is his Fifth

Symphony. The first four notes go like this: dah dah dah da!

Almost everyone recognizes them.

He was the first to use trombones in a symphony. At age 28,

he began to go deaf. Yet, he kept on writing and conducting.

He never got married. But after he died, friends found some

love letters. We don’t know who he wrote them to. Beethoven

died in 1827. 

Q: What is the talk mainly about?

(A) The works of Beethoven

(B) Beethoven’s mystery lover

(C) Beethoven’s diseases

(D) Facts about Beethoven   [Worcester, A., Bowerman, L. and Williamson E. (2006:177)]
Below is the organizer of the lecture




Beethoven


Year of birth:

Love letters:


Year of death:

Go deaf:


Famous song:

On the note taking of the listening passage, we know that the topic of lecture is Beethoven, and the talk is mainly about the facts about Beethoven. Some student might choose option (A) because he/she really heard about the fifth symphony, or option (B) which is related to love letters and who was written to, or option (C) about Beethoven’s diseases because he/she actually heard about his deafness. However, these are like the meronyms each of which are only parts of Beethoven’s fact (holonym-like). 

Let’s consider another example below.


W: OK...let’s talk about animals we don’t see in the winter. Many

animals hibernate during the cold months of the year. Basically,

they go to sleep. Some animals hibernate in holes in the

ground. Others sleep in caves, under bushes, or at the base of

trees. Bears hibernate. So do cold-blooded animals, like frogs

and snakes.

When animals are hibernating, it seems like they’re dead. They

have slow heartbeats, and they almost stop breathing. They

have stored extra energy and fat to keep them alive. By the end

of winter, they are very weak. They must eat soon after waking

up.
Q: What is the topic of the lecture?

(A) Hibernation

(B) Winter

(C) Animal

(D) Sleep                             [Worcester, A., Bowerman, L. and Williamson E. (2006:178)]
Here is the organizer of the lecture.




  Hibernate

                        Where:
      Physical changes:
Animals that hibernate:

                        Bushes            Store energy

 frog

                        Caves              heart beat                    snake



Q: What is the main idea of the talk?

(A) Animals can store energy and fact

(B) Animals hibernate in holes, caves, and bushes

(C) Hibernating animals are weak in the spring

(D) Some animals sleep through the winter


Here again we can treat the separate facts written in the organizer or note taking diagram as the meronyms of the holonym, that is hibernating. In the question, options (A), (B), (C) each of which mentions a fact about hibernating. However, some of the students as test takers still circled choice (A), (B) and (C). When they were asked why they chose this option, they answered that they actually heard this fact. Unfortunately, they did not realize the part-whole relation between the facts and the topic and thus failed to get the correct answer.

Discourse markers and the lay out of the lecture


In delivering the lecture, the speaker may make use of some distinctive speech acts that serve particular communicative functions. He/she may use the representative speech act to introduce the topic or main ideas of the lecture and details of the facts, or he/she may use a directive speech act to call the student’s attention and even to impart the information about the lecture. In doing so, he/she usually utilizes some discourse markers to signal the illocutionary force of the speech acts so that the students can be on the uptake of the information and messages sent by the speaker as lecturer.

Let’s consider the example below.

	Model: Objective + Definition + Outline

	Introducing Objective
	I would like to concentrate today on the structure, or organization, of the atmosphere. 

	Making Definition
	Remember that we can define “atmosphere” as the area that surround our planet. That is, the atmosphere is the gases between the Earth and outer space that is filled by gases. Scientists have discovered that the atmosphere is divided into different layers.

	Presenting Outline
	In fact, there are four layers which compose the atmosphere. We’ll talk about each layer one at a time.            

                              [Edmunds, P., and McKinnon, N. (2006:682)]


Table 1 Direct introduction with three components

In this example, we can see that the speaker used a representative speech act to introduce the topic of lecture: the structure of atmosphere. Next, he/she used a directive, not for getting the hearer do something but just to make a definition. Then, the speaker introduced the organization or structure of the lecture, how the lecture will be presented with four layers of atmosphere. On checking the students’ notes, I noticed that most of them did not realize the function of the speech act as introducing the topic or main ideas of the lecture. What is more important, they did not pay attention to the speech act that introduced how the information of lecture was introduced so that they could have a good diagram for taking notes on the topic and main ideas of lecture. Such discourse markers as I would like to concentrate today on …or remember that … serve to help the students catch the speaker’s intent in making a particular speech act in the components of the lecture.

Conclusion


This article has presented some qualitative information about the students’ difficulties and their behaviour in performing a reading and a listening practice test with some types of questions. This is due to their failure in applying their linguistic knowledge to the performance of some parts of the test. I believe that raising their awareness of this may help them not only do the test successfully with this linguistic knowledge but also help them consolidate their knowledge in language theory. As for the teacher, the questions in some parts of the reading and listening practice should be a good resources for reference, and they should be used as fine examples for the semantic issues in a semantic course book.
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