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Listening is a stressful activity especially for beginning language learners, having difficulties in understanding the information quickly enough to make sense of what is said. One of the reasons for this problem is that students try to catch every word. They get frustrated when they cannot understand every word. At this point, teachers have the challenging role to help them by making them aware of some listening strategies.  Among many strategies, “listening from the middle” plays an important role to help students to overcome their anxiety.


For the current study, the students were asked to listen to 8 different listening texts from the middle. While listening to the first 4 texts, students listened to the beginning of the text. After each text students were asked questions about the end of it, the characters’ reactions. For the other 4 texts the students listened to the end of the text and they were asked questions about the title and about the events.  This method aimed not only to encourage students to understand the listening text without hearing the whole one but also to help them make analysis and synthesis, and think critically, which plays a vital role in students’ meta cognitive development. At the end of the 8 listening texts, the students were asked about their perceptions of their progress in answering the related questions without hearing the whole text.


Based on the students’ answers, the result is that in order to comprehend a text they do not need the whole text.


Listening is a vital element in the competent language performance of second language learners. Although listening has a crucial role both in communication and language acquisition, still it remains the least understood process (Morley, 1991, cited in Duzer, 1997). 


Keeping in mind the difficulties the learners have with the listening skill, after 1960s more importance and time was given by practitioners to overcome the problems with the skill (Field, 1998). 


However, it can be beneficial to start to explain the reasons for the problems students have with the listening process. 


Field’s opinion towards that problematic skill is related with the way English language classes were held in the past. As Field points out, there was a time when listening was thought to be the means of presenting grammar. Dialogues on the tapes were examples for the structures aimed to teach the grammar rules. 


Also from a traditional perspective, listening is perceived as a passive process, in which the ears perceive audial input which needs to be transformed into a message to be registered (Lynch and Mendelsohn, 1996). This perspective overlooks the interactional force of speech and the process involved in the comprehension of the audial input. 


However, when language teaching moved toward comprehension- based approach, listening became an important element in second language classroom (Lund, 1990, cited in Duzer, 1997). According to Lynch and Mendelsohn, today listening is described as an “active” process, and that good listeners are as active as the speakers because listening means understanding the spoken language and other sounds and visual input (Lynch and Mendelsohn, 1996). 

Yagang (1993) states that being able to listen, means being able to understand what the others are saying, which includes understanding a speaker’s accent or pronunciation, grammar and vocabulary as well as the meaning (Howatt and Dakin, 1974, cited in Yagang, 1993). 


Rost goes one step further and adds one more term to the listening process, which is “hearing”. According to him, those two terms are used interchangeably but they differ from each other with reference to the cognitive process in which hearing is a form of perception, whereas listening is an active and intentional process which requires conscious attention to the sounds that surround the receiver (Rost, 2002). 

Moreover, listening is defined as a highly complex, interactive process “by which spoken language is converted to meaning in the mind” (Lundsteen, 1979). According to this definition, listening is more than hearing. Hearing is one component of listening. While hearing is a passive process, listening is active, voluntary process in which the listener deliberately pays attention to, interprets the meaning, and responds to a message (Hettich, 1992). An effective listener concentrates on what is being said, identifies the main points, the most important information, and evaluates the supporting information (Abdulmajid,       ). 


Considering listening in a classroom environment, another term emerges to be described “comprehension”. Rost states that comprehension is the information that the listeners convey from a text and integrate it with the already known concept in his/her mind. This process of integration depends on whether the conveyed information provides “given” or “new” information. If there is no interrelationship between ”new” and “given”, there will not be any comprehension (Rost, 2002). 


As listening and comprehension are two related terms, it would be better to define what “listening comprehension” is. According to Brown (1994,p:235) listening comprehension is “ the psychomotor process of receiving sound waves through the ear and transmitting nerve impulses to the brain. But this is just the beginning of what is clearly an interactive process as the brain acts on the impulses, bringing to bear a number of different cognitive and affective mechanisms.”


Related to the integration process, O’Malley, Chamot and Küpper (1989,p : 421) state that “ listening comprehension is viewed theoretically as an active process in which individuals focus on selected aspects of aural input, construct meaning from passages and relate what they hear to existing knowledge.” 

After describing listening comprehension, it is time to consider the listener again in the classroom environment.  

Listening is a stressful activity especially for beginning learners, who have difficulties in understanding the information quickly enough to make sense of what is said. One of the reasons for this problem is that students try to catch every word. They get frustrated when they cannot understand every word. At this point, teachers have the challenging role to help them by making them aware of some listening strategies.  Among many strategies, “listening from the middle” plays an important role to help students to overcome their anxiety (Madden, 2009).

For this reason, the objective of this study is to find an answer to the following research questions. 
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RESEARCH QUESTIONS
1) Can students answer the related questions without listening to the whole text?
2) What is the perception of the students about the technique “Listening from the Middle”?

METHODOLOGY

Participants


There were 22 students participating in the current study, all at beginner level. Based on the Michigan Placement Test held by the institution at the beginning of the term, the students were placed in the beginner level. In this level, students have 28 class hours in total, 8 of which are Listening/Speaking. As a prep school at Anadolu University School of Foreign Languages skill based teaching has been carried out.

Data Collection

For the current study, the students were asked to listen to 8 different listening texts from the middle. While listening to the first 4 texts, students listened to the beginning of the text. After each text students were asked questions about the end of it, the characters’ reactions. For the other 4 texts the students listened to the end of the text and they were asked questions about the title and about the events.  This method aimed not only to encourage students to understand the listening text without hearing the whole one but also to help them make analysis and synthesis, and think critically, which plays a vital role in students’ meta cognitive development. At the end of the 8 listening texts, the students were asked about their perceptions of their progress in answering the related questions without hearing the whole text.
RESULTS

Based on the collected data, as an answer to the first research question it can be said that the students were able to answer the related questions. %78 of the participants were able to give correct answers to the questions. The second research question aimed to find an answer about students’ perceptions about the used technique. In order to find an answer to that question, students were asked two questions at the end of the 8th listening texts. Not to have any problems in expressing their opinions, the questions were asked in their mother tongue. The questions are below:

1) Do you think listening from the middle is a useful strategy to improve your listening comprehension ability? If yes, explain in detail how it helped you.  If no, what can be the reasons of not being able to answer the comprehension questions?

2)   Do you listen outside class? What do you do to improve your listening skills?

As an answer for the first question, it was found that %89 of the students said listening from the middle had a positive effect on their listening comprehension. Here are some expressions from the students’ answers:

“Yes, because I saw that I can still answer the questions without hearing the whole text.” 
“Yes, because I saw that I don’t need to listen until the end if I don’t have enough time.” 
“Yes, because it helped me to guess the end of the text, which was exciting.” 
“I think my imagination improved.” 

      However, as an answer for the same question, it was found that %11 of the students said that listening from the middle was NOT an effective way to improve their listening ability. Here are some examples from the students’ answers:

 “I need to hear all the sentences and words in the text. Otherwise, I don’t feel secure.” 
“I think you should teach us more effective listening strategies. We won’t guess in the final exam.”

 “Because I don’t know many words in English, this method does not work.” 

As an answer to the second question, it was found that %62 of the students do nothing to improve their listening ability outside the class. On the other hand, %38 stated that they try to do something to improve their listening ability. Here are some examples from their answers:

“I listen to songs.”

“I watch films with English subtitles.”

“I watch films without subtitles.”

IMPLICATIONS OF THE STUDY

       The results of the study reveal that listening comprehension has a crucial role in language learning and it is an important skill in terms of the students.  To improve students’ listening abilities, teachers can make use of many different strategies, but one essential point here is that those strategies should match with the students’ needs. Based on the answers of the students it can be said that :

· More importance should be given to vocabulary teaching because students have difficulties with the unknown words.
· It is a considerable percentage that students do not do their best to overcome their problem with listening on their own. For this reason, in classes, students should be made aware of some strategies which will improve their study skills and listening comprehension abilities. 
· Although critical thinking has an important role in language learning, students are not aware of this skill. For this reason, more importance should be given on this point.
CONCLUSION



When students participate to the lessons which involve receptive skills such as listening, students can become passive very easily and they can stay away from the active process of their own learning (Goh & Taib, 2006). This not only results in boredom but also prevents the students from discovering how they may take control of their listening development. At this point teachers have the important role to help the students. When they encourage the learners to report and discuss the thought processes they engage during the listening will help the learners be more aware of their own development. Besides helping them to explore different ways of learning, making students aware of the meta cognitive instruction can also reduce the anxiety of the learners and can build confidence when approaching the listening tasks. 


This study also indicated that students have problems with the listening skill. They mentioned that they have little vocabulary knowledge which affects their comprehension. However, it is also obvious from the students’ reports that they lack strategy knowledge and they need help at that point. One way of overcoming this problem is to give students strategy knowledge while listening because they can benefit from those strategies. In addition, since students mention about their lack of vocabulary knowledge, the way the teachers try to teach words in classes can be investigated. 
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