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Abstract
To explore students’ attitudes toward teachers’ English use in English language classes in tertiary education, this paper reports the results of a survey about 15 teaching contexts in class. Also, data analysis of self-awareness of English ability/improvement and motivation to use English was performed. Students tend to prefer the teacher to use English as the medium in these tertiary language teaching settings. Specifically, the students prefer that English should be spoken and written by the teacher in almost all contexts except grammar instruction and evaluation of students. Furthermore, the relationship between ‘self-awareness of English ability/improvement’ and ‘Motivation to use English’ shows a correlation between the two items (p<.05). Judging from the correlations between the 15 teaching contexts in class and students’ awareness of English ability/improvement, students who agree with the teacher’s English use in contexts involving discipline tend to have a feeling of good/improving English ability. 
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1 Introduction 
In Japan the Ministry of Education, Culture, Sports, Science and Technology (MEXT) has been making changes to English language instruction in mainstream education. In the primary sector, foreign language activities (gaikokugo katudou), were formally introduced at primary schools in 2011, and many primary teachers seem to be struggling with the teaching method and contents for this, even though they have already had some basic preparation at universities. In the secondary sector, MEXT announced in December of 2008 that English language classes at senior high school would be taught primarily through the medium of English in 2013. MEXT’s announcement has had a mixed response from English teachers at high schools. 
While the tertiary sector has more autonomy in Japan, there is a need for more discussion on the merits of English classes being taught only in the target language in a bid to further promote students’ learning motivation and English ability, in contrast to more flexible approaches that incorporate the use of Japanese. 
A variety of researchers and educators have conducted research on teachers’ use of Japanese in English classes (Ford, 2009; Burden, 2000; Critchey, 1999). Critchey claims that in a group of 160 university students, 91% welcomed some degree of bilingual support: a teacher’s limited use of Japanese in English classes. He concludes that English-only classrooms are not suitable in the Japanese setting. Atkinson (1993) integrated communicative methodology with a selective and limited use of the L1:

It is impossible to talk of a ‘right balance’ or a perfect model for using the L1—it’s not that simple. The L1 can be a valuable resource if it is used at appropriate times and in appropriate ways. (p.2) 

In English language teaching at universities in Japan, some researchers object to using the L1 during English classes. For example, Ryan (2002) states that the students’ L1 should not be employed in class because they should be given more opportunities to use the target language. Leane (2006) argues for the value or importance of English-only classrooms:

Enforcing English-only classrooms and immersing the students in English is more likely to create real or authentic use of language because it forces them to interact and negotiate meaning in English. (p.8) 

Furthermore, Leane states that ‘the more chances they have for authentic communication with each other, the greater the likelihood that their risk-taking, and hence communicative confidence, will increase.’
    Regarding teaching contexts involving a more bilingual approach, Cole (1998) argues that ‘at lower levels, translating individual words, explaining grammar use, and facilitating complex instructions can save time and anguish, especially for mature students.’ Also, Ford’s (2009) research results show that although 9 out of 10 interviewees ‘tended to follow an English-only approach concerning their own language use,’ they took a flexible tack on student language use and employed Japanese for ‘primarily humor, creating a relaxed atmosphere, giving instructions and task directions.’
In contrast to a mixed language approach, Burden (2000) states that the teacher should not use the L1 ‘when explaining grammar, giving instructions, explaining class rules or the reasons why the students are doing a task, testing, or checking for understanding’. Further he concludes that communication should be exclusively in the target language, but ‘a more humanistic approach is needed that values the students, their culture and their language.’ 
　　Although Ford (2009) concludes that there is a growing tendency toward recognizing not whether the teacher employs the students’ L1, but when or in what case it should be used in class, the issue of English-only in classrooms ‘remains hotly debated.’ One area that has not been greatly investigated is the views of students in this area: To what extent do they value the use of English as the medium of instruction in their English language classrooms? Teaching is a complex activity and in class-time, English language teachers are involved in a wide range of actions, such as explaining new words, explaining grammar, giving instructions, and checking students’ understanding. In this paper, such items are described as teaching contexts. Students may consider the use of English more appropriate for some teacher contexts than for others. Gaining an insight into student views can aid teachers in making decisions to maximize learning. 

2 Research Objectives
    The research questions in this paper are as follows:
(1) What are students’ attitudes towards the teacher’s use of English in different teaching contexts? 
(2) Are there correlations between each context in class and students’ awareness of ability / improvement in English use?
(3) What ideas in students’ free descriptions can be found regarding the teacher’s English use?

3 Research Method
    In total 45 university students (primarily English majors) were taught English by the teacher using only English, except for some Japanese used in checking the meaning of words, over one semester (15 classes). The classes were for first-year and second-year students (Freshmen English and Current English), in which the aim is for students to develop their English through the study of current issues in Japanese society and intercultural communication. In such courses, there are diverse teaching contexts in the lessons such as grammar instruction, explanation of vocabulary, and explanation of social issues. Fifteen teaching contexts were identified and are shown in Table 1. The questionnaire was administered at the end of the semester. Out of 45 students, 36 completed the questionnaires. 
Students were asked to evaluate whether Japanese teachers of English should use English-only in these teaching contexts. This was done through a questionnaire, using a 6-point scale. In contrast to a 5-point scale, which gives the students the option of taking a neutral position, a six-point scale forces the students to evaluate each item positively or negatively. In addition to the teaching contexts, three further groups of questions were created. Q16 to Q19 (Table 2) were oriented towards a more global attitude to English use in class. Q16 and Q18 were focused on English use by teachers and whether students may use Japanese versus a mix of English and Japanese. Q17 and Q19 were designed to collect qualitative data from the students in terms of comments.

Table 1: Teaching contexts
1 explain new words.
2 give grammar instruction.
3 instruct students. 
4 talk about Japanese and foreign cultures.
5 explain class code such as good manners and attitudes toward classes.
6 talk about assignments.
7 explain the grammatical differences between English and Japanese.
8 give students quizzes.
9 confirm students’ understanding of the content.  
10 relax students.
11 create good human relationships. 
12 explain activities such as games. 
13 review the last lesson.
14 wrap up the class. 
15 give a warning.

Table 2: General views on L1 and L2 use
16 Japanese teachers of English should use English in class.
17 Please describe the reason(s) why you agree or disagree with Q16.
18 Students may use Japanese in class. 
19 Please describe the reason(s) why you agree or disagree with Q18.

Q20 to Q27 (Table 3) were used to assess students’ perceptions of their own ability/improvement in English after taking the class. Finally, Q28 to Q33 (Table 4) were designed to evaluate the students’ motivation for studying English.

Table 3: Awareness of English ability/improvement
20. I understood what the teacher said in English.
21. I could interact with the teacher smoothly.
22. I could use English positively.
23. I understood the text.
24. I could memorize more vocabulary in pair work activities. 
25. I could improve my reading ability of the text. 
26. I could enrich my vocabulary. 
27. I developed my listening ability. 

Table 4: Motivation to use English
28. English is useful for the society. 
29. I want to get a job involving English use. 
30. I want to study English as a hobby.
31. I want to be able to speak English well.
[bookmark: _GoBack]32. I like to e-mail in English.
33. I want to speak equally with an English speaker.

4 Results 
In terms of the global statement “Students may use Japanese in class,” this was negatively correlated with students’ motivation to use English and their awareness of their own English ability/improvement. This aligns with the intuition that motivated students who are confident in their English, have a general desire to use English in their classes rather than a mixture of English and Japanese. As can be seen from the results of  
Q20 to Q27 and Q28 to Q33, motivation and awareness of English ability improvement were high (Table 5) and these also correlated (Table 6). One problem with global questions is that they carry the risk of masking subtle differences which may emerge from more specific questions relating to English-only situations versus a more bilingual approach. Consequently, this research is primarily focused on the 15 teaching contexts and their relationship to awareness of English ability/improvement and motivation.

Table 5  Correlations: Q18
	　Item
	r
	p

	Motivation to use English 
	-.342
	.041

	Awareness of English ability / improvement 
	-.442
	.007








Table 6  Correlation: Awareness of English ability/improvement
	　Item
	r
	p

	Motivation to use English
	.338
	.044







4.1 Research Question (1)
    In analyzing students’ attitudes toward the teacher’s English use in the 15 teaching contexts, the data were divided into two categories: positive (6-4) and negative (3-1). The data results are shown below (Table 7). 

Table 7  Data Results of Students’ Attitudes
	Question
	Q1
	Q2
	Q3
	Q4
	Q5
	Q6
	Q7
	Q8
	Q9
	Q10
	Q11

	Positive
	69%
	36%
	86%
	81%
	58%
	47%
	39%
	47%
	69%
	64%
	69%

	Negative
	31%
	64%
	14%
	19%
	42%
	53%
	61%
	53%
	31%
	36%
	31%

	Question
	Q12
	Q13
	Q14
	Q15

	Positive
	92%
	92%
	75%
	64%

	Negative
	8%
	8%
	25%
	36%



Negative responses in the questionnaire content relating to teaching contexts are Q2 (give grammar instruction), Q6 (talk about assignments), Q7 (explain the grammatical difference between English and Japanese), and Q8 (give short tests: “Quizzes”). Of these, for Q6 and Q8, university students are divided almost equally; approximately half of them answered in the negative. For Q2 and Q7, a clear majority of students answered the questions in the negative. An analysis using averages (Table 8) yields a similar result, except for Q6, where the average is 3.5 (neutral).

Table 8  Descriptive Analysis 1
	Q
	N
	AVG
	SD
	Q
	N
	AVG
	SD

	1
	36
	4.11
	1.237
	9
	36
	4.08
	1.296

	2
	36
	3.36
	1.291
	10
	36
	4.06
	1.393

	3
	36
	4.58
	1.156
	11
	36
	4.28
	1.210

	4
	36
	4.50
	1.108
	12
	36
	4.72
	1.162

	5
	36
	3.92
	1.402
	13
	36
	4.53
	1.028

	6
	36
	3.50
	1.254
	14
	36
	4.19
	1.037

	7
	36
	3.36
	1.175
	15
	36
	4.11
	1.635

	8
	36
	3.69
	1.451



    The results for Q2 and Q7 indicate that students do not like analyzing grammatical items only through the medium of English. These data results support Cole’s research. As noted above, in general the university students prefer to be taught in the target language (11 teaching contexts); items with high positive percentages (over 80%), are Q3 (give instructions to students), Q4 (talk about Japanese and foreign cultures), Q12 (explain communication activities and games), and Q13 (review the last lesson). The data indicate that it is more preferable to be taught in English in the contexts of reviewing, instructions and explanations of activities and cultures. 

4.2 Research Question (2)
Correlations between each teaching context (Q1 to Q15) and self-awareness of English ability/improvement (Q20 to Q27) are discussed in this section. As stated above, the 15 teaching contexts identified in English classes were evaluated by the students. One purpose of the research was to establish whether their attitudes toward the teacher’s English use in each context are related to their self-awareness of English ability/improvement, using the Pearson product-out moment. 

Table 9 Correlations between teaching contexts and awareness of English ability / improvement
	　
	r
	p

	Q5
	.398
	.016

	Q15
	.366
	.028







Table 9 shows that there was a correlation between two teaching contexts (Q5 and Q15) and ‘awareness of English ability/improvement’; students who agree with the teacher’s English use in the contexts of explaining class code and giving some warning or advice tend to have a feeling of improving or good English ability. 

Table 10  Descriptive Analysis 2
	Q
	N
	AVG
	SD
	Q
	N
	AVG
	SD

	16
	36
	4.50
	1.000
	26
	36
	4.42
	1.052

	18
	36
	4.22
	1.222
	27
	36
	4.58
	1.079

	20
	36
	4.44
	.877
	28
	36
	5.39
	.728

	21
	36
	3.94
	.893
	29
	36
	5.31
	.856

	22
	36
	3.11
	1.116
	30
	36
	3.22
	1.396

	23
	36
	4.44
	.773
	31
	36
	5.72
	.566

	24
	36
	4.06
	1.286
	32
	36
	4.67
	1.512

	25
	36
	4.36
	1.046
	33
	36
	5.58
	.770




4.3 Research Question (3): Free Description
    In terms of Q16, ‘The teacher should use English in class,’ students were asked to describe their thoughts and feelings on the item in Q17. Ten out of the 36 participants answer that the teacher’s English use is good for improving listening ability or that they can get accustomed to listening to English; Seven students say that they can develop their English ability including listening; Four students think that it is natural for the teacher to employ English because of English classes.  
In contrast to statements to English-only teaching, three of the students think that the teacher should play it by ear regarding his or her English use in class. Also, one student states that it depends on the teacher’s pronunciation skill as to whether or not he/she employs English in class. Another student claims that L1 use promotes a better understanding of the class content. Judging from the data result of free description, the main reason that the students give is that the teacher should employ the target language in class in a bid to develop their ability in listening to English. 

Table 11  Results of Free Description
	Comments
	N

	Good for listening/get accustomed to listening
Improve English ability  
Natural ( English classes)  
Play by ear  
Depends on the teacher’s pronunciation  
Japanese use deepens understanding  
	9
7
4
3
1
1



5 Discussion 
A number of issues emerge from the results. The first point to note is that the study was conducted with university students, who have a different situation to those studying English in secondary education. Also, the majority of students involved in the research were studying in a faculty of English and were well-motivated in their studies as can be seen from their answers in part 4 of the questionnaire.
In relation to negative responses to English-only teaching, the contexts where students want an approach that is more bilingual fall into two categories: grammar and evaluation. There are two grammar items in the teaching contexts, and for both items the majority of students were against an English-only approach. This may be due to a desire to be as clear as possible in understanding meaning, form and use in relation to grammar items; subtle nuances of grammar may not become clear if an English-only approach is taken. A desire for a more bilingual approach to evaluation items can be explained by its importance in terms of student grades. In areas where work is to be used in assessing students’ English ability, they want a higher level of clarity, which can be achieved through explanations in Japanese.
Another area of interest is that of discipline. The two discipline items (Q5 and Q15) correlate with students’ awareness of English ability improvement. While discipline is a potentially sensitive area, students who are confident in their English ability prefer the teacher to deal with discipline through the medium of English.
In relation to the qualitative data, students seem to view a predominantly English-only class as good for developing listening ability. In this respect it is worth noting that listening to a teacher in a live situation is different from listening to a teaching material in the form of a DVD or CD; it has an interactive element, in which the teacher and class respond to each other, and students may experience ideas being reiterated and paraphrased, rather than listening to a repetition of a recorded stretch of discourse.

6 Conclusion  
The main finding of this research has been that motivated students who are aware of their English ability/improvement prefer their classes to be taught predominantly in English. The two areas where they prefer a more bilingual approach by the teacher is in relation to grammar and evaluation. While students are comfortable with listening to general explanations of culture in English, when it comes to the language code itself they wish for a higher level of certainty in their understanding which can be achieved through Japanese.
The analysis of the data in this research has led to further questions, relating to the levels, motivation and abilities of students. This research has examined the responses of motivated university students who were mainly from a faculty of English. An important area of further research will be to examine whether students from faculties less connected to foreign language learning exhibit the same opinions concerning the 15 teaching contexts, and whether students from such faculties have different ideas concerning motivation and awareness of language ability/improvement. A further issue concerns the connection between awareness of language ability/improvement and actual language improvement. Is a willingness to study in predominantly English-only classes correlated with a belief in English ability, or in actual English ability? These areas will be explored in subsequent studies.  

        
References
Atkinson, D. (1993). Teaching monolingual classes. London: Longman. 
Barker, D. (2003). Whey English teachers in Japan need to learn Japanese. The Language Teacher, 27(2), 7, 9-11.
Burden, P. (2001). When do native English speaking teachers and Japanese college students disagree about the use of Japanese in the English conversation classroom? The Language Teacher, 25(4), 5-9. 
Burden, P. (2000). The use of the students’ mother tongue in monolingual English “Conversation” classes at Japanese universities. The Language Teacher, 24(6), 5-11. 
Cole, S. (1998). The use of L1 in communicative English classrooms. The Language Teacher, 22(12), 11-13. 
Cook, V. (2001). Using the first language in the classroom. Canadian Modern Language Review, 57, 402-423. 
Critchley, M. P. (1999). Bilingual support in English classes in Japan: A survey of student opinions of L1 use by foreign teachers. The Language Teacher, 23(9), 10-13. 
Ford, K. (2009). Principles and practices of L1/L2 use in the Japanese university EFL classroom. JALT Journal, 31(1), 63-80. 
Leane, S. (2006). Establishing English only classrooms. Chugokugakuenn Journal, 5, 7-12.
Uenishi, K. (2011). Eigo no jugyou wa eigo de okonau nikannsuru itikousatsu. [A study of teaching English lessons as the medium: A heightening awareness on both the English teacher and the high school student]. Setsunan Journal of English Education, No.5, 115-141.
Willis, H. (1981). Teaching English through English. Essex: Longman. 

    

5

