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USING WEB 2.0 IN TEACHING WRITING: A PRACTICE TOOL IN WRITING ASSESSMENT 

 

Abstract: In the language teaching and learning context, the issue of developing learner autonomy has 

gained momentum over the last three decades, which also has given a rise in the number of tools to foster 

learner autonomy. English learners of writing at Foreign Trade University are often overwhelmed by the 

heavy load of writing tasks in their textbooks and for examination preparation. Especially, class practice 

is insufficient for learners to improve this skill due to the populous and multi-level classes. These 

challenges stem from their low motivation in this learning area. Therefore, creating a new studying 

channel is a useful method to motivate students to yield the betterment in such a challenging skill. This 

paper presents and evaluates a practical measure conducted online through e-portfolios on Web 2.0 to 

boost learner autonomy in writing classes in particularly and in English classes in generally. The dada 

collected from surveys reveal several important changes in progression of student’s writing skill and 

provoke them to build their first stones for their wiring skill improvement.  

Key words: web 2.0, e-portfolios, effects, writing skill. 

 

Introduction 

Among the four skills – listening, reading, speaking, and writing – writing has been given less attention 

over the years. Speaking and Writing are both productive skills and as Kaplan (1987) argues, Speaking 

and Writing are complementary communication activities, but they are quite different in some ways. 

Writing, however, does not enjoy the advantages of the productive skills. Writers are unlikely to get 

immediate feedback from reader, sometimes no feedback at all (Harmer, 1991). They cannot use 

intonation or stress, facial expression, gesture and body movement. Instead, writers have to compensate 

for those disadvantages by ‘greater clarity and by the use of grammatical and stylistic techniques for 

focusing attention on main points … [and] logical organization’ (Harmer, 1991:53). The need for 

accuracy in Writing is also higher than in oral communication. Such mistakes as half-finished sentences, 

wrong spelling and grammar are generally considered ‘illiterate’, as put by Harmer. Moreover, Writing is 

a much more formal process, which requires writers to be more careful.   

 

The above pressure put on Writing makes it by no means easy to learn and teach. Learning and teaching 

Writing faces more challenges and problems than in other ESL skills. At FTU, first and second year 

students study Academic Writing in which they have to learn how to write academic paragraphs and 

essays. The first problem easily seen among FTU students is the lack of motivation and confidence. 
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When being asked what they think about Writing at the beginning of the semester, a large number of 

students in my classes share that Writing skill is not to their liking since Writing is boring and too 

demanding. They either do not see the importance of writing or think of Writing as more stressful and 

demanding than other skills. Meanwhile, teachers see teaching Writing a hard job involving heavy 

workload, especially when it comes to evaluation and assessment.  By and large, teaching Writing is 

more time-consuming compared to teaching other skills. Having one class of 36 students who are 

expected to hand in one piece of writing each week means endless work in correcting and giving 

feedback, let alone if you have 6 classes!  

As mentioned above, teaching and learning writing skill is an important part at FTU. For many learners, 

learning writing is a long and arduous process, which requires foreign language learners to work 

independently and continuously both in and out of class to master a skill of language learning. Besides 

the challenges to meet some criteria of each English writing format, learners need to master various 

writing styles for their future professional development.  Furthermore, practice in class is not usually 

adequate to cover this learning burden, leaving learners in need of assistance with their sustainable 

techniques. 

Conducting a writing learning strategy (WLS) is a critical project for a foreign language learner, which 

can play a significant role in solving such problems in learning writing. It has been found that the use of 

WLS changes over the time and depends much on learner’s development in their foreign language. To 

tackle the issue of lacking practice in class and doing further writing practice, the researchers developed 

“electronic portfolio” (e-portfolio) that enhances the metacognitive use of WLS and promotes 

independent, continuous learning through the classroom in web 2.0. This paper will describe its basic 

functions and, based on the learners’ results after using e-portfolios, the author will discuss how writing 

e-portfolio can benefit learners and help instructors promote student autonomy in learning writing skill. 

Research context 

English for writing has been taught for a long time and has been compulsory for all students at FTU. 

However, they are all non-major English learners who are unmotivated in learning writing skill for both 

subjective and objective reasons. Meanwhile, learning how to writing a document in English his a vital 

factor for acquiring knowledge and for future professional development. As observed, students usually 

spend lots of their time online, usually on non-learning activities, e.g. facebooking and movie watching 

rather than making it become a studying channel. Meanwhile, because blended learning increasingly 

proves to be popular in modern age.  Stemming from this situation, we make the research question for the 
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paper: How to support teacher and student in teaching and learning writing skill while taking advantage 

of technology? 

 

What is portfolio? 

 

Portfolios in educational context refer to a kind of file or dossier which includes students’ works prepared 

throughout the term with a reflection from the owners, indicating the personal growth and progress in the 

target area. The overall purpose of the portfolio is to enable the student to demonstrate learning and 

progress to others. The greatest value of portfolio is that students become active participants in the 

learning process and its assessment. Hancock (1994) defines portfolio assessment as ‘an ongoing process 

involving students and teacher in selecting samples of students’ work for inclusion a collection, the main 

purpose of which is to show the students’ progress. The use of this procedure is increasing in the 

language field, particularly with respect to the writing skill.’ (p4) 

 

The purpose of the portfolio determines what goes in it. Portfolios may contain a variety of items (called 

artifacts): rough drafts, graded assignments, papers, showcase pieces, critiques or summaries of reading, 

self reflection pieces, homework assignments, journal entries, peer responses, graphics, spreadsheets, and 

even online discussions. The portfolio can be in many forms including a folder of papers, a three-ring 

notebook, a box containing multimedia, a diskette, and a totally online portfolio. A guide is useful for 

understanding the arrangement and context of the portfolio, such as a table of contents, student comments 

or narrative (either oral or written), or a self-reflection paper (Sharp, N.D.). 

 

What is e-portfolio? 

 

Barrett (2004) defines e-portfolios as “digital stories of deep learning”. Working on the e-portfolios 

improves students’ learning, and fosters their learner autonomy so that they can feel responsibility for 

their own learning. Besides, e-portfolios are “inherently motivational” as discussed by Barker (2005). 

Students do lots of work, like writing essays and keeping vocabulary notebooks. Nonetheless, all their 

work is separate, and teachers can utilize the e-portfolio as a collective tool for collaborative learning and 

encourage our students to prepare ‘learning e-portfolios’ which are described as a “classroom-by-

classroom phenomenon” by Helen Barrett (2011). However, e-portfolios should not be developed to 

assess students like a test but to help them improve their learning. Furthermore, Barrett (2004) holds the 
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view that adding technology to portfolios makes it collaborative and e-portfolios should promote 

collaboration among students. 

 
 

What is web 2.0? 

Web 2.0 refers to an evolving collection of trends and technologies that foster user-generated content, 

users interactivity, collaboration, and information sharing (Stone, 2009). The term was popularized by 

Tim O’Reilly and Dale Dougherty at the O’Reilly Media Web 2.0 Conference in late 2004. A web 2.0 

website allows users to interact and collaborate with each other in a virtual community. Common 

examples of Web 2.0 technologies include wikis, blogs, forum, podcasting, social networking, social 

bookmarking, hosted services, web applications and mashups. Web 2.0 applications include Moodle, 

Wikispace, Think Quest, Skype, Pal Bee, UStream, Wall Wisher, etc.  Among the above list of tools for 

blended learning, Moodle, Wordpress, Facebook and Wikispace are the most popular for ELT teachers. 6 

out of 10 teachers using tools for blended learning us web 2.0 to in their teaching to interact with students 

outside the classroom. Web 2.0 is open and free for users; therefore, teachers and students can freely 

exploit them. However, web 2.0 is only adopted by teacher individually. Also, teachers claim that web 

2.0 tools are somewhat time-consuming, since they need to double their workload after class. 

Teachers claim that Moodle, Facebook, Wikispace and Wordpress prove to be efficient in promoting 

learner autonomy by expanding learning practice beyond class time. It offers chances of reflective 

learning with new types of online assessment opportunities, better engagement through extended practice 

and interactive teacher-student and student-student collaboration through posting, commenting and 

replying functions. 
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Using E- portfolios in a wikispace class 

E-portfolios can be developed on wikispace since they both foster collaborative learning. It is also 

advantageous to utilize wikispace if the students have already explored them. Barrett (2000) advises 

selecting the most suitable software and tools for the e-portfolios to meet the needs of students. Rather 

than introducing lots of tools, it is better to focus on tools that can be utilized in line with the class 

objectives, and as the aim is to promote collaborative learning, wikispace serves as a good option. Barrett 

(2000) further suggests that feedback on e-portfolios should not be public. While working on the 

wikispace, students can work collaboratively and give feedback to each other, and by changing the 

setting; the wikispace can also be set as private. As a result, students are motivated to work in these 

platforms thanks to the similarities with social networks. 

 
 

A classroom on wikspace is an online page with its own address. It can be edited and added with new 

information. This is good as it can be worked on from any computers with the Internet; besides, the 

writing products can be edited by more than one person. The best thing of taking advantages of wikispace 

is that all manipulation can be safely done if you set a wiki class on protected, you have to invite other 

people to edit it otherwise it can't be edited by more than one person.  Especially, if you want other 

people from the public to edit it, you are able to set it onto public that allows this to happen. A wikispace 

classroom can do and be used for a variety of things including a place to store work or present in a tidy or 

creative way.  
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In teaching and learning languages, wikispace can work on the following tasks: projecting, eventing, 

using creator and assessing. 

 

 
 

Benefits of using E-portfolio 

 

Using E-portfolio is highly beneficial to both teachers and students. The benefits of E- portfolio are 

numerous; however, this part only discusses the most striking ones.  
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First, E-portfolio assessment measures individual learners’ progress rather than the product. While essay 

tests cannot test all aspects of learning process, E-portfolio meets the two most important characteristics 

of a test, that is, validity and reliability as well as reduces the pressure of testing that students are likely to 

suffer (White, 1994; Bachman, 1990). Portfolio assessment is valid because it can measure all attributes 

of writing that have been taught. Portfolio assessment is also reliable because it has specific and clear 

criteria as well as assessment guidelines 

 

Second, teachers and students have chance to work collaboratively (Fearn & Farnan, 2001). They support 

dialogues between teachers and students by creating frequent discussion between teacher and students 

around the topic. In test-based assessment, the collaboration between teachers and students is not as 

much.  

 

Third, e-portfolio assessment is used to encourage students’ involvement and improvement in their 

learning process. It allows students to monitor their own progress. Because students are responsible for 

producing finished pieces for evaluation, they more willingly put forth their best efforts (UPCS, N.D.). 

When students know their voice is heard, they seem to have more motivation. In other words, it can 

encourage students to become active students.  

 

Hancock (1994) also points out that with E-portfolio, students are taught to become independent thinkers, 

and the development of their autonomy as learners is facilitated. It can also increase students’ critical 

thinking as they need to be reflexive in doing E-portfolio.  

 

Besides, E-portfolio can be adaptable to any grade, ability, or motivated level. This can be used in all 

writing courses as a supplement for tests. Teachers at FTU can apply E-portfolio in four academic writing 

semesters. The use of E-portfolio can help reduce workload of giving feedback to students, as they only 

have to do it once, normally at the end of the semester instead of giving feedback to all individual pieces 

of writing.  

 

Drawbacks of using E-portfolio 

E-portfolio is not a panacea for all educational problems and using them does create some difficulties 

(Sharp, N.D.). The first difficulty in using E-portfolio is that it may cause heavy workload, which is 
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already a headache for Writing teachers if teachers provide feedback to every single piece of writing in 

the students’ e-portfolio. On the students’ side, e-portfolio may face students’ resistance – they even not 

turn it in especially if it does not count toward a final grade. Therefore, the way teachers make students 

understand the importance of portfolio making really matters.  

  

 Research method 

Participants and implementation of an e- portfolio system 

The participants were from an intact class at Foreign Trade University with 36 students. All are 

freshmen, having completed the first semester at university. The e-portfolio system was implemented 

over a semester of 10 weeks. The teacher assigns the weekly tasks. Each assignment requires students to 

complete a writing task such as clause writing, sentence writing, paragraph writing and essay writing etc. 

Also, they are proposed and conducted as classroom evolution, the system mixes elements of e-portfolio 

and traditional assessment. 

 

Data collection and analysis 

This study is a quantitative research; the data were gleaned from students’ e-portfolios, 2 questionnaire 

surveys and the results from 3 progress tests conducted in the procedure of the study. The survey on 

student’s e-portfolio submission was administered by the end of the semester. The questionnaires, 

provided at the beginning of the semester and after 10 weeks of studying to reveal the students’ prior and 

after knowledge of English, attitude and experience in learning writing skill. The statistics of students’ 

scores through 3 writing tests show the progression of students, in other words, the effectiveness of using 

e-portfolio through wikispace.  

Results and Discussions 

Survey 1- Students’ prior knowledge, attitude and achievement in learning writing. 

First, we conducted a qualitative study on 36 English non-major Vietnamese students at Foreign Trade 

University, who were selected into the e-portfolio group. Students are required to answer survey 

questionnaire 1 with 10 questions, which helps to investigate students’ prior knowledge, attitude as well 

as their achievement in learning English.  
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Survey questionnaire 1     

      

  

1.How long have been learning writing in English? 

 

  

2.How do you compare your writing skill to other aspects of learning English? 

3.How important is learning writing? 

  

  

4.Why do you study writing? 

   

  

5.How would you describe your motivation in learning writing?   

6.How often do you spend learning writing out of class? 

 

  

7. How do you learn writing? 

   

  

8.Do you use the Internet to learn writing?  

  

  

9. Have you ever made a writing portfolio? 

  

  

10. If you have made your own writing portfolio, would you show it to your friends? 

 

The dada collection took the form of paper submission. The results showed that this group reveals 

significant information about students’background and their language learning. Data collected from 

Questionnaire1 reveal students’ prior-knowledge of English.  

 

Students' feedback to Q1 
Number of students <=1 year > 1year 
36 34 2 

 

The majority of participants joining the survey 1 had already taken English as their compulsory subject 

at university and they have only a 3-month semester of learning writing in English. However, their 

writing competence competency does not meet the requirements.  

Question 2-5 showed that the attitude of students to learning writing skill.  

Students' feedback to Q2     
Number of students Not important important very important 
36 0 15 21 

Students' feedback to Q3 
 

  
Number of students as important as less important more important 
  16 8 12 

Students' feedback to Q4 
 

  

Number of students for improving 
English for testing for being required 
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Students mainly realize their writing is worsen than other aspects of learning English although they 

understand the importance of this skill for such an important subject in English learning system at 

Foreign Trade University. Besides, the reason for learning writing is for their language improvement; 

yet, mostly still claims that it is for being required and tested. When being described the motivation of 

learning English, almost all students think theirs are low.  

The last part of this survey (question 6 to 10) demonstrates the experience of student in learning writing 

 

 

 

 

 

 

 

 

 

 

 

 

 

Students are aware of the time spent learning writing is not enough and they hardly use other studying 

sources outside the class; especially, the accessibility to the online sources like English learning 

websites is also limited. That’s why their approach to a new and more effective learning tool to study 

writing is hardly deployed. 

Procedure of e-portfolio 

1. Students will work on writing assignments, which are required to submit after each unit as below:  

Week Tasks 

Week 1 Write 10 noun phrases, 10 adjective phrases, 10 prepositional phrases 
Week 2 Write 20 independent clauses, 20 dependent clauses 
Week 3 Write 20 independent clauses, 30 dependent clause (relative/ purpose/ reason/ 

  26 3 7 
Students' feedback to Q5 

 
  

Number of students high low don't know 

  8 25 3 
Students' feedback to Q6 

 
  

Number of students everyday sometimes never 
  3 25 6 

Students' feedback to Q7 
 

  
Number of students pen and paper on computer 
  32 4   

Students' feedback to Q8 
 

  
Number of students Yes No   
  14 22   

Students' feedback to Q9 
 

  
Number of students Yes No   
  11 25   

Students' feedback to Q10   
Number of students Yes No   
  34 2   
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result/ concession/ conditional..) 
Week 4 Find examples for sentence mistakes: run-on/lengthy/fragment/ choppy....) 

Week 5 
Write 20 topic sentences, find 20 examples and underline topic word+ 
controlling ideas 

Week 6 Paraphrasing skill: Paraphrase 20 topic sentences( week 5) 

Week 7 
Find 5 paragraphs, underline topic sentences (topic word, controlling idea), 
main ideas, concluding sentences) 

Week 8 Write 2 paragraph starting with given topic sentences 
Week 9 Write 2 descriptive paragraphs about the two given topics 
Week 10 Write 2 opinion paragraph about the two given topics 

 

2. Students submit their assignment after each in-class lesson by uploading it to wikispace classroom in 

the project opened by the teacher of class.  

3. Teacher and students checks student’s homework and give feedbacks to their peers. 

4. When the semester ends, the teacher will mark students’ e-portfolios including 10 assignments basing 

on sufficiency, quality, and the submission deadline. 

5. Bonus score policy: Teacher will present from 1 to 1.5 bonus score for those whose e-portfolio achieve 

Mark A and B, which is added to the mid-term test. 

   The result of the students' e-portfolio submission 
 

     
Week Number of Ss submit the  

portfolio 
Number of peer comments 
0->5 6->10 >10 

Week 1 18 23 6 3 
Week 2 22 23 12 1 
Week 3 31 14 19 0 
Week 4 36 10 23 3 
Week 5 32 9 24 2 
Week 6 28 3 27 4 
Week 7 35 4 30 1 
Week 8 36 1 31 4 
Week 9 36 0 27 6 
Week 10 36 2 25 9 

 

From the table, as can be seen that the number of those submitting their e-portfolios increases steadily, 

from 18 to 36, showing that students are more and more interested in this activity and their attitude is 

getting better after weeks. Furthermore, commenting on others’ products and collaborating are two main 

benefits of e-portfolios, which has been fulfilled with peers’ enjoyment and enthusiasm. All remarks 

above can reach the conclusion that e-portfolios enable students to develop their autonomy. 
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Three progress tests: students’ progression through 3 MCQs tests 

 

The progress tests are released during the semester, after three units in class. The most significant of each 

progress test is to check the progression of students doing e-portfolios on wikispaces. The three progress 

tests are designed differently in term of the difficulty and higher criterion requirements after each unit. 

Students are required to complete the test in class under the supervision of the teachers. Looking at the 

difficulty level of the progress test, it is easily seen that the difficulty is increasingly enhanced to ensure 

the objectiveness and precision. The progress tests are different in the number of easy  - challenging and  

difficult questions, which reveals the progression in the process of doing e-portfolios. 

 

Progress test Progress test1 Progress test 2 Progress test 3 

Number of questions 

Clauses and 

sentences writing paraphrasing skill paragraph writing 

Level of difficulty easy challenging difficult 

Task Sentence writing paragraph writing short essay 

The  results below show the students ‘progression while and after using e-portfolios for writing practice. 

The data of PT 1 reveal nearly 60 percent of students achieving under the mark 4 and 5 whereas that of 

PT 3 is only 5.56 percent, meaning that a decrease of nearly 10 times. Conversely, there is only 2 percent 

and 13.18 percent of students obtaining mark 5.1- 6 in PT1 and PT2, respectively; meanwhile after 10 

weeks of conducting e-portfolios there is  58 percent of students aiming at that target. 

  

Number of students 
 The scored targeted (PT1) 

(0-4) (%) (4.1- 6) (%) >=6.1 (%) 

36 21 58,33 13 36,11111111 2 5,56 

Number of students 
The scored targeted (PT2) 

(0-4) (%) (4.1-6) (%) >=6.1 (%) 

36 9 25 22 61,11111111 5 13,88888889 

Number of students 
The scored targeted (PT3) 

(0-4) (%) (4.1-6) (%) (>=6.1) (%) 

36 2 5,56 13 36,11111111 21 58,33333333 
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Survey questionnaire 2: Students reveal the effectiveness and their joy and difficulties in doing writing 

e-portfolio. 

 

Question 1 -3 investigates the joy the students find when doing writing e- portfolios 

 

Statements 

B
or

in
g 

 

av
er

ag
e 

en
jo

ya
b

e Ve
ry

 

en
jo

ya
b

e 

1. Making my own e-portfolio 

was…. 
0 12 23 1 

2. Learning on the wikispaces 

was…. 
0 13 20 3 

3. By doing e -portfolio, 

learning writing becomes … 
0 3 29 4 

 

Although doing e-portfolio is not a new activity to students, they find learning on the Internet and 

learning writing by doing e-portfolio enjoyable.  

 

Question 4- 11: reveal the effectiveness of e-portfolio in learning writing 

 

Statements  

V
er

y 
si

gn
ifi

ca
nt

ly
  

Si
gn

ifi
ca

nt
ly

  

A
ve

ra
ge

  

So
m

ew
ha

t  

N
on

e 
at

 a
ll 

 

4. To what extent does portfolio increase your time of 

learning writing out of class?  
12 27 12 9 

 

5. To what extent does portfolio increase your time of self-

learning English in general?  
30 14  12  4  

 

6. To what extent does portfolio help you improve time 

management skill?  
6  14  22  14  4  
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7. To what extent does portfolio help you to work 

independently online?  
29 15  13  3  

 

8. To what extent does portfolio help you become more 

independent in searching learning materials?  
16 24  18  2  

 

9. To what extent does portfolio make you aware of 

autonomy in learning English?  
13 20 22 4 1 

10. To what extent does portfolio motivates you to learn 

writing out of class?  
11 32 9 6 2 

11. To what extent does portfolio help you improve your 

grammar?  
5 25 23 6 1 

 

Generally, writing e-portfolios increase students’ time of practice and self-learning English outside 

classrooms. Also, thanks to this learning activity, students’ time management skill and techno-personal 

skills in learning English is better. On the other hand, it helps students become more autonomous in 

working online. Students are no long a passive Internet users but  active ones by not only viewing 

presentation on wikispace, joining the online class but collaborating with teacher and friends also. 

Especially, it motivates students to learn writing outside classroom and makes them more aware of 

learner autonomy in ELT. Most importantly, by doing portfolio, students’ writing skill has significantly 

improved.  

 

Question 10 -15: The difficulties in doing vocabulary e- portfolio 

 

Most of the students find using wikispaces to learn writing not too difficult. Especially, accessing 

wikispace is generally easy for students, which can be explained by the merits given by wikispace for its 

ability to run on older computers and slower Internet. However, some students find difficult to operate 

their e-portfolios in term of editing their writing products and their friends’, collaborating and receiving 

feedbacks from teacher and friends are also consider obstacles for students. Nevertheless, feedbacks for 

the availability of working with e-portfolios on wikispace are feasible because students will get used to 

working on wikispace and creating their own e-portfolio and managing their writing practice in a coming 

time. 
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Statements  

V
er

y 
di

ffi
cu

lt 
 

D
iff

ic
ul

t  

So
m

ew
ha

t 

di
ffi

cu
lt 

 

A
ve

ra
ge

  

So
m

ew
ha

t e
as

y 
 

E
as

y 
 

V
er

y 
ea

sy
  

12. Assessing wikispace to learn writing is …  1  7  8  4  26 14 
 

13.  Uploading assignment to wikispace is …  
 

8  7  16  14  9  6  

14. Peer checking e-portfolio is …  
 

4  12 12 16  6  10  

15. Commenting on peers’ e-portfolio is …  4  15 13 14 9  3  2  

16. Presenting the portfolio is …  4  6  8  23 12 7  0  

17. Arranging time to do the portfolio is…  12  23 14 6  2  0  0  

 

Limitations 

Research subjects are Business English learners, mainly first-year students, so the findings are not 

applicable for students in year 2, 3 and 4. Then, there are no comparative data between students of 

different majors, i.e. finance & banking, business administration, etc.; therefore this is a pilot project at 

personal level. Particularly, the research has not investigated peer feedback from the teachers in order to 

come to an all-sided conclusion after conducting the research. 

 

Conclusion and implications  

 

The study reveals the joy of students in doing writing e-portfolio on wikispace, and the contribution of 

e-portfolio to the transfer of autonomy to the hands of learners. It also familiarizes students with the new 

form of learning, i.e. blended learning and e-learning.  

 

Since e-portfolio platform has not been available so far at universities in Vietnam, students in this study 

were required to submit their portfolio in printed copy. This causes some difficulties in presenting and 

formatting the portfolio. This study suggests that universities in Vietnam should offer free e-portfolio 

platforms to students, which will enable students to present their portfolio more easily.  
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As the students in this study have shown their obvious difficulties in doing portfolio assignments, 

teachers should ensure students are given careful instruction and sufficient amount of time to complete 

their work. This helps to reduce the pressure on students and avoid negative attitudes to writing e-

portfolio.  

 

In conclusion, although there are some difficulties facing students, adopting e-portfolios on wikispace in 

teaching writing in general and self-learning this skill is a good technique, in terms of the joy, 

effectiveness and the ease in using it. It also opens a newer and more techno-learning context for students 

to practice in and out class. This study provides ELT teachers with an insight into the implementation of 

e-portfolio in learning writing, from which implications on future use of portfolio can be drawn. 
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