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Social, cultural and political 
context 
 Population: 94 million 
 Collectivist culture 
 Changes due to 

globalisation -> role of 
English 

 
English in HE 
 Learnt by 94% of 1.6 m HE 

students 
 Students’ poor levels of 

English proficiency 
  
Research in L2 motivation 
 Motivation -> L2 success 
 Limited research on L2 

motivation in Vietnam 
 

 This research investigates 
ways to enhance 
motivation for both groups 
of students 
 

 
 
 
  
 

English major students 

Non-English major students 



Definition of L2 motivation based on Deci’ s (1980) and Deci and 
Ryan’s  (1985) work: 

 
    Motivation in language learning refers to the extent to which 

individuals make choices about goals they would like to pursue, 
and effort they will spend to attain these goals. Motivation in 
language learning may be enhanced or undermined by social and 
contextual factors. 

  
 
                                        



Intrinsic 
Motivation 

Amotivation 

Non Self-determined                                                                                        Self- determined              

 (Deci & Ryan, 2002; Vallerand, 1997; Vallerand et al., 1993) 
 

Internalisation 

SELF-DETERMINED MOTIVATION 
POSITIVE OUTCOMES 

(i.e., higher levels of effort, and   
achievement) 

CONTROLLED/ LESS SELF 
DETERMINED MOTIVATION 

NEGATIVE OUTCOMES 
(i.e.,  low levels of efforts, failure) 

Extrinsic 
Motivation 



• Autonomy 
 

• Competence 
 

• Relatedness  
 

 

(Comanaru & Noels, 2009; Noels, 2001a, 2001b; Vandergrift, 2005) 

RQ. What are the relationships between motivation and autonomy, competence and 
relatedness for English major and non-English major students? 

Self-determined types of motivation  
(intrinsic motivation) 

(Noels, 2001a, 2001b; Sugita McEown, Noels, & Saumure, 2014)     

Self-determined types of motivation                   
(Intrinsic motivation) 

=> 

=> • Motivational Intensity (Effort) 
• English proficiency/ 

achievement 
• …  

Predictors 

Outcomes 



 
RQ 5: In what ways do lecturers, peers and parents influence Vietnamese students’ 
motivation to learn English? 

support 

thwart 

Are met 

Are not met 

Social and contextual 
factors 

Three psychological  
needs Motivation 

(Deci & Ryan, 1985; 2012; Noels, 2001; Noels, Clement, & Pelletier, 2001; Vallerand, 1997) 

• Autonomy 
• Competence  
• Relatedness 

• Autonomy 
• Competence  
• Relatedness 

Parents, 
teachers/ 
lecturers 
and peers 

Self-determined types 
of motivation (i.e., 
intrinsic motivation) 

Less self-determined 
types of motivation 
and amotivation 



Participants Instruments and Description RQs 
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• English major students  
      (n = 18);  
  
 
• Non-English major  
      students (n=18) 
        

• English-major students  
      (n= 180);  
 
• Non-English  
      major students (n = 242) 
       

• The LLOS-IEA (Noels, et al., 2000)  
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• Psychological Needs Measure 
Carreira, 2012) 

      Focus groups 

RQ 

(Clarify Study 1’s 
findings) 

 



Main Findings and 
Discussion 



Motivational Subtypes Predictors 
______________________ 

  Autonomy Competence Relatedness 

English major students       
 
Intrinsic motivation 

 
.16 

 

 
.09 

 
.32** 

Non-English major students       

 
Intrinsic motivation 

 

 
.28 ** 

 
.35 ** 

 
.34 ** 

RQ.  What are the relationships between motivation and motivational intensity, 
autonomy, competence and relatedness for English major and non-English major 
students? 

** Correlation is significant at Bonferroni adjusted alpha of.001 
levels (2-tailed) 

Both groups: 
 
          Relatedness  =>    Intrinsic           
                            motivation  
                                       

For non-English major students:  
  
         - Autonomy              
         - Competence                 
 
                      Intrinsic motivation 

     ? 



RQ5. In what ways do lecturers, peers and parents influence Vietnamese students’ 
motivation to learn English? 

English major students Non-English major students 
 

 
 
 
 

 
 
 
 
 
 
 

She [lecturer] was so close to us, so caring and 
…, which made us confident to talk to her. I did 
not feel afraid of her and of learning English. 
[…], going to the English lesson was like going to 
meet and have a chat with someone I liked. It 
[Learning English] was enjoying. (Non-English 
major 1, Group 4) 

It is important that lecturers talk to students 
and listen carefully to know if they need any 
help with their study and if they are satisfied 
with their learning. […]. These things have 
really engaged us in the lesson. (English major 
3, Group 1)  
 

My classmates often tell me ‘Excellent! You are 
admirable’ when I got high marks for tests of 
listening skills. I often just smile and tell them 
that I just practice listening a lot and to different 
listening sources. But actually, I feel proud of 
myself. My efforts have been recognised and 
acknowledged. (English major 4, Group 2) 

My class is wonderful this year. We are like a 
family as everyone is willing to help each other, 
making learning a nice and relaxed experience.. 
(Non-English major 2, Group 4) 

Relationships  with significant others 
 

Similarities in the findings    



RQ5. In what ways do lecturers, peers and parents influence Vietnamese students’ 
motivation to learn English? 

English major students Non-English major students 
 

 
 
 
 

 
 
 
 
 
 
 

It would be very inspiring if lecturers allow 
students to freely exchange opinions in the class. 
As such, I would feel confident to tell what I 
know to everyone. I also feel free to ask for help 
for what I do not know. (Non-English major 7, 
Group 6) 

..we can decide what we like to present in her 
lesson. However, since the subject is a difficult 
one, we do not know what to do […], we were 
asked to self-study new knowledge in the 
course book and present our understandings in 
front of the class. Since it was not easy to 
understand, we had to ask our lecturers for 
help. We sent our presentation slides to them 
for feedback and comments. However, the 
feedback did not help us much… too general. 
(English major 10, Group 2,) 

Making choices 
 

Differences  in the findings    

Making choices in learning is not as important 
as provided assistance in making meaningful 
choice in learning  

Able to make choice in learning in any 
cases is important 



RQ5. In what ways do lecturers, peers and parents influence Vietnamese students’ 
motivation to learn English? 

English major students Non-English major students 
 

 
 
 
 

 
 
 
 
 
 
 

I always think that I am not capable of learning 
English. I am hopeless despite of the fact that 
how long and how hard [I spend time learning 
English](Non-English major 7, Group 6) 

Supporting Competence  
 

Differences  in the findings    

Feeling competent to learn English is 
critically important  

I felt overjoyed when I could make her 
[foreigner] understand what I want to 
communicate. I think I can use what I have 
learnt… I think I have some success. I want to 
study more [Non-English major 7, Group 6) 



;; I want to make a 
choice for my 
learning 

•  Feeling competent  
in learning English 
is important 

• Don’t force me 
to learn too 
much English  

• Provide me more 
support to 
making a relevant 
choice 

 
 Please  
•   Care for us 
•   Respect us  
•   be our friends 
•   guide us 
 

E NE 

• I have abilities 
to learn English 

• Connecting to 
others is the 
most important 



Implications for the learning and teaching of English  
• Enable students to internalise extrinsic motivation 
• Nurture their inherent interest 
• Reduce external pressure 
  
 
 
 
 
 
 
 
 
   
 
 

 
                                        

• Significant others to connect to students to help them 
understand the importance of learning English 

• Lecturers to teach relevantly and practically 
• Provide more chances for non-English major students to 

make a choice for their learning. 
• Build up non-English major students’ confidence in their 

ability to learn English  
• Support English major students to make relevant choice 
• Enable English major students to have a realistic vision for 

their future learning 



Contributions to self-determination theory 
 
• Conceptualisation of extrinsic motivation 

 
• Role of Relatedness (connection to significant others) 

 
• Role of Autonomy  
 

 

Contributions to the methodologies  
 
• Provide valid measures (in Vietnamese) 
 
• Depict procedures involved in instrument translation 



 
Thank you very much 
for your attention 
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