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Problem statement  
 The presentations do benefit the presenters in 

significant ways; however, the downside of it is that the 
non-presenting students do not actually learn much 
from this experience.  

 Reality showed that those student-audience were not as 
engaged as the presenting group. They did not pay 
attention to what was taking place in the presentations, 
either to both the content and their friends’ presenting 
skills. Consequently, they often kept silent or gave very 
general comments such as “Oh, it’s a good one” when 
being asked by the teachers 



Problem statement  

 Getting non-presenting students to pay attention and be 
engaged in the learning experience has been questioned in a 
few studies of classroom learning and teaching (Girard, Pinar 
& Trapp, 2001; Weimer, 2012, Yeh-Liang, 2012) 
 English language classes (Girard, Pinar, & Trapp, 2001; Weimer, 

2012)  
 "“[w]hen their classmates present, they (the students) can be comatose.” 

(Weimer, p. 5).  
 Classes of other subjects (Yeh-Liang, 2012)  

 The presentation group made their presentations specifically only for their 
professor to do the grading. Therefore, it was plausible that the professors 
were their only intended audiences instead of their classmates. 



A gap in the literature  

 Topics related to the student-audience to presentations in 
EFL classes are under-researched  

 Study subjects are confined to the territory of some other 
countries 

 No specific study in Vietnam EFL classes has been done  
 
=> This study aims to find out the reason why students lack 
attention and what will attract and entice them to pay more 
attention to in-class presentations  



Research background  

 An Intercultural Communication class at the University of 
Languages and International Studies, VNU Hanoi  

 Presentations are done in group of 4-5 students from week 
12 to 14 of the semester, each group presentation lasts 
about 25 minutes (plus 15 minutes for Q&A at the end of 
the presentations if needed) 

 Participants: 48 third-year English majors, B2 proficiency 
according to the Common European Framework  
 



Data collecting instruments  

 Survey 48 students in Week 1  
 What do you often do while other groups make presentations in class?  
 Why are you attentive/ inattentive to others’ presentations?  
 Do you think you can better attend to others’ presentations? Why/ Why 

not?  
 Interview 10 students in Week 3 
 What affect your attention  towards others’ presentations?   
 What might teachers do to help you better attend to others’ presentations?    

 Experiment from Week 12-14 
 Group work to practice peer-questioning (Q) and peer-assessment  (A) 

 Evaluate the effectiveness of the experiment through:  
 Groups graded based on their Q and A tasks through three week 

experiment   
 Two groups achieving the highest and lowest score through the 

experiment respectively participated in in-depth interviews in week 15 



FINDINGS  



Week 1: Result of initial survey 

No/ little attention towards others’ presentations  
 

About 92% (44/48) do not/ rarely pay attention, which was 
considered normal as that lack of attentiveness did not affect the 
students’ learning or grades   
 About 35% (17/48): Presentations were boring and presenters 

could not attract the listeners  
 About 42% SV (21/48): Students used the listening time to do 

other assignments because of scores were important and they 
were evaluated by other subjects’ assignments rather than their 
engagement to in-class presentations  

 About 97% SV (47/48): Sitting in one place and listening to 
too many presentations made students tired and sleepy  



Week 1: Suggestions towards the problem  

Students should be assigned some tasks related to the 
presentations  

 About 35% SV (17/48): Attracting audience’s attention is the 
job of the presenting groups, therefore in addition to some 
common follow-up activities at the end of their presentations, 
presenters need to make their presentations more succinct and 
interesting  

 About 97% SV (47/48):  They would listen more attentively to 
the presentations if they were assigned to do a specific task 
related to the presentation, and such efforts should be 
acknowledged by grades from the teacher 



Week 12-14: A roster of practicing Q and A   

 G1 G2 G3 G4 G5 G6 G7 G8 G9 G10 

W12 Q 3, 4 A 3,4 Q 1,4 A 2,3 Q 1,2,3 A 1,2,4 Q 1,2,4 A 1,2,4 Q 2,3   A 1,3 

W13 A 5,7 Q 5,6 A 6,7 Q 5,7 A 6,7 Q 7 A 5 Q 5,6 A 5,6 Q 6,7 

W14 Q 8,9 A 8,10 Q 8,10 A 8,9 Q 9 Q 9,10 A 9,10 A 10 Q 8,10 A 8,9 

W15 Final weeks for course review, and focused-group interviews 

G: Group W: Week   Presenting group 

 



Activity 1: Peer-questioning  
 Time: 15 minutes for 2-3 groups 
 Aims: to emphasize key points of the presentation and get 

the audiences engaged more into the presentation contents 
 Activity:  
 Each selected group posed one question for the whole class 
 They were given maximum 3 minutes for their complete 

process of posing question, getting answers, then clarifying 
and confirming the correct responses.  

 The time restriction was hoped to train the students to practice 
(1) managing time (2) asking well-worth and answerable 
question (3) listening critically to the responses they get from 
other audiences.  



Activity 1: Peer-questioning  

Guideline to peer-questioning 
Pay attention to the presentation and think of at least 3 questions you want to ask 
the whole audiences when the presentation finishes. Be prepared with your answers 
before you ask others.  
Here are four guided questions you might need, however, feel free to create 
questions of your own 

1. Clarify question 
2. Value question 
3. Concern question 
4. Question for suggestion 
5. Etc… 

 
 
 



Activity 2: Peer-assessment  
 Time: 15 minutes for 2-3 groups 
 Aims: to increase the audiences’ attentiveness to both the 

content of the presentation and the presenting skills of the 
presenters. 

 Activity:   
 Each selected group had to comment on a specific part of the 

presentation (content/ skills) in 3 minutes 
 They were trained to manage time better, improve their 

speaking skills, particularly giving critical comments to their 
friends. Moreover, the student can learn from the good points 
and be aware of some points they should avoid when making 
presentations.  



Activity 2: Peer-assessment  
Scoring Rubric for Oral Presentations:  Example #1 

 
 

Category 
 

Scoring Criteria 
Total 
Points 

 
Score 

 
Organization 

(15 points) 

The type of presentation is appropriate for the 
topic and audience. 

5  

Information is presented in a logical 
sequence. 

5  

Presentation appropriately cites requisite 
number of references. 

5  

 
 
 

Content 
(45 points) 

Introduction is attention-getting, lays out the 
problem well, and establishes a framework for 
the rest of the presentation. 

5  

Technical terms are well-defined in language 
appropriate for the target audience. 

5  

Presentation contains accurate information. 10  
Material included is relevant to the overall 
message/purpose. 

10  

Appropriate amount of material is prepared, 
and points made reflect well their relative 
importance. 

10  

There is an obvious conclusion summarizing 
the presentation. 

5  

 
 
 

Presentation 
(40 points) 

Speaker maintains good eye contact with the 
audience and is appropriately animated (e.g., 
gestures, moving around, etc.). 

5  

Speaker uses a clear, audible voice. 5  
Delivery is poised, controlled, and smooth. 5  
Good language skills and pronunciation are 
used. 

5  

Visual aids are well prepared, informative, 
effective, and not distracting. 

5  

Length of presentation is within the assigned 
time limits. 

5  

Information was well communicated. 10  
Score Total Points 100  

 

Scoring Rubric for Oral Presentations:  Example #2 
 

   Poor Excellent 
ENTATION SKILLS 1 2 3 4 5 

 re the main ideas presented in an orderly and clear manner? ....................... , , , , , 
  the presentation fill the time allotted?  ........................................................ , , , , , 
 re the overheads/handouts appropriate and helpful to the audience?  .......... , , , , , 
  the talk maintain the interest of the audience?  ........................................... , , , , , 
 s there a theme or take-home message to the presentation?  ........................ , , , , , 
 s the presenter responsive to audience questions?  ....................................... , , , , , 
 

WLEDGE BASE 
 s proper background information on the topic given?  ................................. , , , , , 
 s the material selected for presentation appropriate to the topic?  ............... , , , , , 
 s enough essential information given to allow the audience to effectively   , , , , , 
 luate the topic? 
 s irrelevant or filler information excluded?  ................................................. , , , , , 
  the presenter have a clear understanding of the material presented?  ......... , , , , , 
 

CL THINKING   
 re the main issues in this area clearly identified?  ........................................ , , , , , 
 re both theoretical positions and empirical evidence presented?  ................ , , , , , 
 re the strengths and weaknesses of these theories, and the methods used to , , , , , 
 her this evidence adequately explained? 
  the presenter make recommendations for further work in this area?  ......... , , , , , 
  the main conclusions of the presentation follow from the material presented?  , , , ,  
 re competing explanations or theories considered and dealt with properly?  , , , ,  
 

ALL IMPRESSION .............................................................................................. _______/ 15 
 

MENTS 
 
 
 

 



Methods to evaluate the effectiveness of the plan  

Grading students’ Q and A: Week 12-14 
Each group practiced Q and A for 6 times 
 By giving them this opportunities, the students feel the fair 
distribution of task and maintain their interest in carrying out two different 
tasks from week to week. 
Converted scores: 1 star for a good question/feedback (1 star = 1,5 
points) 

 4 groups: 6 stars 
 4 groups: 4-5 stars 
 1 group: 3 stars 
 1 group: 2 stars 

Focused group interviews: Week 15 
 1 group with 6 stars 
 1 group with 2 stars  
 



The effectiveness of the plan  
 Peer-assessment and peer-questioning were effective in better engaging most 

students into presentations, thereby leading to their enhanced academic 
performance  
 Q & A promoted active learning by engaging students better into their peers’ work 
 Students gained insight into the process as their listening was with objective or 

direction (Falchikov & Goldfinch, 2000; Yeh-Liang, 2012)  
 Their assessment skills, reflection skills, critical thinking and collaboration with 

other students were developed (Girad et. al; Ahangari, Rassekh-Alquol,& 
Hamed, 2013; Weimer; Yeh-Liang) 
 They listened more responsibly, and the scores they gave were not much different 

from those given by the teacher  
 Students produced better, more informative and detailed questions, and there 

was less awkward silence (Dawson, 2015; Weimer, 2012)  
 Student felt they were empowered when they were given the chance to do 

activities solely the teacher’s task beforehand 
 



Conclusions 

 This framework is a prerequisite to promote greater involvement 
with in-class presentations at the Intercultural communication 
class at ULIS, VNU Hanoi. 

 
 The framework motivated active learning in their ICC study in 

particular and English Language learning in general 
 

 For English language teacher trainees, the peer-assessment 
helped them perceive the role of teachers better (Ahangari et al, 
p.51), and peer-questioning address the challenge of providing 
timely and frequent questions in large classes (O'Moore, 2007, as 
cited in Yeh-Liang)  
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